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An Evaluation of a Group of Exerci s es in 
Reading Readiness and Word Analysis 
Skills for The Slow Learning Child 
8 
CHAPTER I · 
INTRODUCmiON 
INTRODUCTION 
Improving Reading ability has been a great challenge 
to Vrimary Teachers. A vast amount of material is available 
but it is difficult for Primary Teachers to ascertain which 
material is the best. The foundation of good Reading takes 
place in Grade I. Therefore Grade I teachers are always on 
the lookout for superior or better than average material. It 
is therefore a good idea to evaluate some material that is 
available in order to ascertain its proper value in Grade I. 
y 
Gates says: 
Some of the teaching devices found in 
Remedial programs may be properly recog-
nized as thoroughly unsatisfactory devices 
and quite inadequate teaching methods. Indeed, 
precisely because remedial instruction is 
given, typically, to pupils who have the 
greatest difficulties, the need for the rich-
est, best and most effective materials and 
devices is particularly acute. 
!/ Arthur I. Gates, The Improvement of Reading: New York, 
MacMillan Co., 1947, pp~ 122, 123. 
9 
STATEJViENT OF PROBLEM 
The purpose of this Study is to Eva luate a \;Jorkbook 
of Auditory and Visual Readiness rna t eria l s and ~~Jord Analysis 
11 Skill s developed by Shortill. This purpose is to gi ve the 
Slow Learning Child extra opportunities to develop Readiness 
and Reading Skills necessary for Grade I. 
PROCEDURE 
The exerc i ses selected from t he studies were graded 
according to difficulty and given to approxima tely 350 
children in Grade I over a six \veek period . A good picture 
of typical first grade children ~as obtained s ince five 
different communities in and around Bo s ton were repre sented 
in the group. Previous to the administration o f the exercises, 
a pre-test was developed and given over a two day period to 
the pupils involved in the program. Thi s pre-test included 
al l the skill s whi ch \'lere i llustrated in the cho s en exercises. 
Upon completion of the six week testing program, a fina l test 
of h10 day durCltion 1.-1as given . This test vms more difficult 
but included the same skills a s the exercises which were 
evaluated . 
Y Ruth C. end Elizc.beth Zeta -·hortill, Exerci s es to Increa se 
Reading Readiness and 1;Jord .Ana lysi s Sldlls fo r the .:n ow 
Learning Child; Unpublished Nasters Thesis Boston University, 
chool of Education, 1949. 
10 
By a comparison of the pr e-test and the final tests 
results, certain conclusions could be drm..rn considering the 
test results . Various charts depicting the value of t he 
exerci s es were for med . 
From the informe tion obtained from t he testing 
together with a knowledge of the number of pupils tested led 
to the deci sion that certain limitations were evi denced i.e. 
rhyming and visual discrimination. 
These tests were given to the children in a typical 
school room atmosphere. The children were not prepared for 
t hese te s ts. 
JUSTIFICATION 
There is a gr ea t need for e f fective ma terials for 
slow learner s. 
11 
Dolch says: 
Poor readers sometimes as much as t hree 
gra des behind their group in reading ability 
are found in great numbers at all school 
levels. They retard the work of t heir 
cla s ses and at the same time themselves 
suffer gr ea tly in lo s s of happine s s, self-
confidence and security. Failure in 
reading i s particularly damaging becaus e 
everyone i s expected to lee. rn to read . 
We have come to realize t hi s need and we ar e 
continually on the lookout for good materials. Ther efore, 
this n eed justifies this study becaus e the chief aim i s t he 
evaluation of some good avai l abl e r eading ma t erials. 
Y Edward Vi . Dolch , A Manual for Hemedial Reading, Illinois; 
The Gerrard-Press , 1950. 
II 
I 
CHAPTER II 
SCOPE - LIMITATIONS 
SCOPE 
This study was carried on in ten First grades. 
2. Three hundred fifty children participated in this 
study. 
3. The children came from classrooms in rural, subur ban 
and city communities in and around the Boston area. 
4. The children were hetrogeneous in age, mental ability 
and maturity. 
5. The reading abilities ranged from First grade level 
to t he Slow Learning group. 
6. ~rhe Chronological Ages of children ranged from five 
years and six months to eight years and six month~. 
7. · The Pre-Test given included the following skills: 
a. Color 
b. Auqito~y . D±scrrmtriation (initial consonants) 
c. Rhyming Words (endings) 
d. Rhyming Pictures (endings) 
e. Visual Discrimination (initial consonants) 
f. Visual Discrimination (matching like words) 
g. Visual Discrimination (marking words with same 
initial consonants) 
8. Sixteen sets of Auditory Exercises, eight sets of 
Rhyming Exerci ses and twenty-four sets of Visual 
Discriminat i on exercises were used. 
' . 
II 
y 
9. The exercises were selected from one study and 
were administered over a six week period. 
Y Ruth C. Shortill and Elizabeth Zita Shortill, uExercises to 
Increase Reading Readine s s and Word Analysis Skills for the 
Slow Learning Child 11 , Unpublished :Masters Thesis Boston 
University School of Education, 1953. 
J -l 
LINITATIONS 
1. Exercises and tests were administered by the va rious 
teachers in the different communities. Various 
methods may have been used in motivating and 
administering these exercises. 
2. A regular classroom atmosphere prevailed at all times 
during t hese exercises. 
3. No preparation for the Pre-Test ·was given. 
4. Although this s tudy is ba sed upon the Scott Foresman 
Series, the children participating in these exerci se s 
have had training in three Reading Series t herefore 
creating a good cros s section of children. 
5. All children participating in t his s tudy must ha ve 
completed the t hree Pre-Primers in t he Scott 
Foresman, RovJ Peterson and the Gates Huber Series. 
6. A Limited Vocabulary of sixty-nine words from the 
Scott Foresman Series was used in this s tudy. 
7. One S.tudy was used. All exercises in Auditory 
Discrimination and :rthyming were u sed. Visual 
Discrimination exer cises were selected and l i mi ted 
to the use of twenty-four exerci ses representative 
of all types u sed in this workbook . 
8. I.Q. scores were not available. 
9 . Absences due to illness caus ed children to miss 
some of this work. Every effort was made t o give 
make-up lessons. 
j 5 
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CHAPTER III 
SffiJ~RY OF PREVTOUS RESEArtCH 
SUMMARY OF PREVIOUS RESEARCH 
Research on the Slow Learning Child. 
It is evident that no two children are alike. They 
differ in physical details, height, wei ght and color of 
eyes and complexion. Therefore they differ in mental cap-
acity and in the ability to absorb and apply learning. 
The Slovl Learning Child mus t have all lessons mod-
ified at all levels to enable him to learn the necessary 
skills and put them to use. 
11 
Sullivan says: 
The slow child in the regul ar classroom usually 
differs from the normal child purely in his 
ability to learn and retain abstract material 
from books. Like all children, he s eeks prai s e, 
rejoices a t success, enjoys competition, and 
becomes discouraged and unhappy thru constant 
f a ilure. He reacts successfully to the same 
motivation as normal children. There will be 
dignity in every learning experi ence for every 
child if the teacher carefully edjust s t he 
assignments to n eeds and interests. y 
Kirk states: 
The slow l earning child is one of low intelligence 
who is incapable of keeping up with his classmates 
in the regular public schools, and who therefore 
r equire s a modified curriculum for his .maxirnum 
growth and development. 
1/ Helen Blair Sullivan, "'Teaching t he Slow Learner", 
National Education Journal, 40:115, Febr uary, 1951. 
r-
v 
According to Betts: 
Many learning dis abilities in the schools of today 
are caus ed by t his idea of providing every child-
r egardless of his ca pacity or a chi evement - in a 
given grade with the same basal textbook . This 
type of reg i menta tion undoubtedly cont ributes 
substantially to retardation in reading and to 
the perpetuation of indivi dual reading difficulties. 
?J 
The following s tatement i s made by Durrell: 
It is unl i kely that research will ever discover 
a single method ~ ·rhich 1vill be the most efficient 
onyfor all pupils and all teachers. II 
He goes on t o say : 
Dull children cannot \ATork up· to grade standards 
1t1hen t hey are mentally i mma ture for their gra des. 
Yet any child may be expected to do as well as 
his menta l age allows. 
jj 
Hockett, speaking about the probl ems of backvrard 
children, states: 
Reason and experience both indicate tha t she 
(the t eacher) must do her best to meet the needs 
of the slow children a s individuals, carrying 
them on at their own pace. They must be accepted 
as t hey are and where they are , and mus t be 
helped to ma.ke the most of their limi ted abilities. 
!f Emmett A. Betts, Foundations of Reading Instruction, New 
York: Amer ican Book Company, 1946, p. 17. 
Sf Donald D. Durrell, Improvement of Basic Reading Abilities, 
New Yor k : World Book Company , 1940, p . 1. 
~Ibid., P• 278 . 
:V John A. Hockett and E. H. Jacobsen, Iviodern Pra c t ices in thel1 
Elementary School, Bo s ton : Ginn and Company, 1938, pp. 285-6. 
The teacher must work pa tiently \>Ti th them and 
be sati sfi ed to a chieve less than with more 
capable children; the achievements , even if 
limited are of great importance both to t he 
children and to the community. 
y 
Hocket~, goes on to say: 
Nothing is more discouraging than cons tant 
f ailure. Therefore every effort should be 
made to have the slow child feel that he is 
a succe s s in school. A.ny task gi ven to him 
s hould be within his ability. 
?/ 
He also points out: 
Children of strictly limited abilities, on 
the other hand, n eed more cons t ant and 
specific supervision, more drill and re-
learning , more time for assimilating fa c ts 
and simple principals, more external s timu-
lation. The objectives set f or them mu s t be 
simpler and less extensive. Their needs are 
none the less real and important, The teacher 
who a ids t hem to become us eful, self reliant, 
1J!e l l-adjust, co-operative human beings, 
r enders a significant servic e to t he state 
and to humanity. 
31 
Nonroe a s s erts that progres s can be made 1Ni t h 
certain chil dren when i nstruction is suited to the child's 
difficulties and to his level and r a te of learning . 
Y J ohn A. Hockett and E. W. Jacobsen, Modern Pr actices in the 
Elementary School:, Boston:. Ginn and Company, 1938, p. 295. 
g/ Ibid., p. 303. 
3/ Marion Honroe, Children Vlho Cannot Read, Chicago: 
University of Chicago Pre ss, 1932. 
l9 
y 
Hildreth found that slov.r-learners can actually 
achieve success even though thei r ultimate goal is less 
than tha.t of the normal child, if they are provided \vi t h 
r eading material containing a light vocabulary loa~. 
Failure to make necessary adjus tments in the voca bulary 
for slow-learners has accounted for many reading failur es . 
The u s e of f requent repetitions of old words and a gradual 
introduction of new \vords will help cut dovm the di f ficulty . 
y 
Strickland says that: 
The child 1>1ho is mentally retarded tends 
to enter school at approximately the same 
chronological age as children of normal 
mentality, but he enters v.ri th tbe handi-
cap of a smaller vocabulary and an i mma-
ture pattern of speech . 
Effor ts to push him into more rapid 
learning will only add to his problem 
becaus e they will destroy his sense of 
secur ity and undermine his f a ith in his 
ability to learn. 
31 
Kirk sta tes: 
Over 15% of school children are dull-
normal or bacbvard. 
1/ Gertrude Hildreth , "All in Favor of a Lm·J Vocabulary", 
Elementary School Journal, 43 :462-470, April, 1943 . 
Y Ruth Strickland, The Language Arts in the El ementary 
School, Boston: D.C. Hea t h Company, 1951, pp. 168-170. 
II 
" 
I 
J 
I 
3/ Samuel Kirk, Teaching Reading to Slow Learning Children, 11 
Cambridge , Mass .: The Riverside Press, 1940, p. 174. 
11 
Inskeep, who has done a great deal of work vlith 
dull and reta rded children , ma intains t hi s segment of school 
population mu s t and can be taught to read . 
y 
She s ays: 
To develop a reading ability is a ma j or 
function of the elementary school , and 
if education is for every ch ild, then a s 
much a s the mechanic s of reading , and in 
addition as much of the process of getting 
thought from the printed pa~e, be taught 
t o the child as hi s menta l equi pment will 
permit him to acqui re . 
31 
Ac cording to Hill: 
vle ~ r e committ ed to the belief that all 
children are educable . Every child i n 
shhool, unless he is def ec tive, mus t be 
provided with educa tive experience 
meaningful and prof itable to him. It is 
not his privilege - it is his r i ght. 
~ According to recent research , Ba skin s ays: 
Educational mater ial used with normal 
pupils often are not effective when used 
wi th slov1er pupils, theref ore discrimina-
tion and ingenui ty in select ing, devising 
and adapting mater ials fo r slow l ea rners 
mus t be employed. 
1f Annie Dolman Inskeep, Teaching Dull and Retarded Children, 
New York: MacMi l lan Company, 192 • 1 
gj Ibid., P• 127. 
3/ George Edward Hi ll , The Psychol ogical Ba sis for Method s in
1 Teaching Pupils of Different Ability Levels , Social Studies, I 
Philadelphia:: M~Kinsey Publishing Company, October 1938 , Vol. 
29 ' p. 251. 
~ J. White Baskin, Special Methods fo r Retarded ehildren, 
Instructor , September 1954, Vol. 64, p. 67. 
y 
Kolstoe says: 
No evidence was found to support the 
claims of some writer s that the bright 
are superior in such mental t a sks as 
vocabulary, reasoning, and a general 
memor y ability. Nor do e s the evidence 
f r om t he s tudy indicate superiority of 
the dull older children in per formance 
t a sks or manual manipulation. 
In concl usion, we thing that exer ci ses fo r Slovr Learning 
children in beginning reading are needed to hel p in 
auditory and visual ski l ls. The exercis es to be evalua ted 
in t his study are designed to fill the needs of Slow 
Lear n ing children. 
Y 0. P. Kolstoe, Comparison of Mental Abilitie s of Bright 
and Dull Children of Comparable Mental .Ages, Journal of Ed , 
Psychology, March 1954, Vol. 45, p, 167. 
RK~DING READINESS 
y 
vli tty and Kopel declare that children forced to 
read before they are ready, develop faulty perceptual habit s 
and unfortunate attitudes. So varied are children's rates of 
I development that the introduction of reading is delayed in 
the modern school until a careful appraisal of each child's 
I. 
physical growth, mental ability, and emotional development 
1 discloses his readiness for successful experiences in read-
il 
I ing. The first activities are carefully planned, and their 
I specific nature is determined by the first-hand experiences 
of each group deemed ready to read. 
?J 
Gates tells us that: 
Reading readiness is usually interpreted as the 
period before formal reading is introduced. Its 
purpose is to develop the skills necessary for 
reading so that the child may learn to read 
without confusion. Reading readiness is a pro-
gram vrhich should be developed. Basic skills and 
preparation for reading should be fo s t ered at 
thi s time. 
!/ Paul Witty and David Kopel, Reading and the Educative. 
, Process, Boston: Ginn and Company , 1939, p~ 195. 
?/ A. I . Gates , 11The Necessary Mental Age for Beginr1ing 
1Reading" , Elementary School Journal, 37: ~98-508, March , 1938. 
II 
I 
!I Mupphy defined reading readiness as the develop-
ment of skills necessary so that the child may learn to 
read without confusion. 
?.! Gray states:: 
Scientific investigations show that children who 
enter the first grade represent a wide range of 
abilities. Some pupils of good native ability 
have not acquired the social adjustments 
necessary to work effectively with other child-
ren or have not developed the habits and tech-
niques of work which enable them to apply 
themselves attentively to the various activities 
and mental process·es required in reading. Some 
children have special difficulties in visual 
or auditory perceptions, motor clumsiness, 
speech defects, and language disabilities which 
may need correction before the child is able to 
succeed in learning to read. Others are 
mentally immature for reading. 
31 
Durrell and Sullivan say that: 
The slow learning child proceeds by carefully 
measured steps that make for day-by-day 
successes, he merely takes shorter steps, is 
given more opportunity for repetitions of 
basic skills, and thus requires a longer time 
to achieve the final goal of readiness to read. 
l/ Helen A Murphy, An Evaluation of the Effect of Specific 
Trgining in Auditora and Visual Discrimination on Beginning 
Reading, Unpublishe Doctor's Thesis, Boston University, 1943. 
gf William S. Gray, and Marion Munroe, Before We Read. 
New York:. Scott Foresman and Company, 1937, Preface. 
3/ Donald Durrell and Helen B. Sullivan, Teacher's Manual 
Preparatory Unit, Yonkers-on Hudson, New York: World Book 
Company, 1951, pp. 2-19. 
11 
Lamoreaux and Lee li s t the following a s nece s s ary if 
a child is to rea d suc cessful l y: a child mu s t be able to see 
and hear -v.rell ; he must be able to speak correctly and have 
a certain facility wi t b languag e; he must have a certai.n 
amount of social and mental development; he must have a back-
ground of experiences; he must have specific habit s and 
abilities heeded in reading such as the abil ity to 
concnetra te , to follow directions , to dis cr i mina te between 
likene s ses and differences , to look at words and s entence s 
from left to right, and many others; · and last, a child must 
ha ve an interest in learning to read . If interest is present 
there vlill be leGrning, and no i mportant learning can take 
p l a c e without interest . 
y 
Do l ch points out that we do not merely wait for 
reading r eadiness but try to develop it. To do so , we need to 
think of different kinds of readiness, namely, physical readi-
ne ss, school readiness, and perceptual r eadiness. Thes e kind s 
of readiness depend on one another and grow. out of one an-
other . Al l are necessary f or full readiness f or beginning 
reading . 
11 Lilli an z. Lamoreaux end Dorris May Lee, Lea rning to Read 
Through Exper ience , New York : D. App leton- Century Company, 
1943, pp . 2-6. 
y Edv1ard 111 . Dolch , Teach ing Primary Rea ding, Champaign , 
Illinois: The Garrand Press , 1941, p.4o. 
11 Harri son f eels t hat, in addition t o the gener alized 
f actor of mental age t here ar e certain pa r t i cular organize-
tions within the nervous sys tem vlh ich are nece s s ar y f or read-
ing succe s s. They a re: 
(1). The ability to s ee l i kene s ses and differ ences. 
( 2 ). The ability to remember \vord f orms \vi th f r eedom 
from aphas ias and word-blindness. 
(3). ~emory span of ideas. 
(4). Ability t o do abstract thinking. 
(5). The ability to correlate abs tractions with 
definite modes of response as this ability is 
related to the reading process. 
y 
Betts defines reading r eadiness as a t erm com-
monly u s ed to denote a general mental, emotional, and 
physical preparedness for re ading activities . Reading 
readiness is, therefore, an important concept for teach-
ers a t all l evels as well as for kindergarten and firs t 
year teac her s . 
1/ N. Lucille Harrison, B,eading Readiness, Bo s ton: Houghton 
Mifflin Company, 1939, p . 8. 
Y Emmett A. Be tts and Habel 0-' Don.."lell, Guidebook f or Tea cher s 
on Initial St ages of Reading Readiness, Evans ton, Illinois: 
Row Peter son and Comp any , 1938 , p . 9. 
Y . 
Hildreth states: 
The varied activities of the readiness program 
reduce fatigue and nervo~s tension, provide more 
relaxa tion, and creat a les s hurri ed atmosphere. 
y 
She goes on to say : 
The broader educational readine s s curriculum pre-
vents stringing out in reading, a circumst ance which 
tends to shmv up slmv learner s unfa vor ably and mak e 
t hem feel incapable a t t he outset. An intensive 
drill type of reading readine s s training is certa in 
t o advance the child in the very skills in which he 
excels to begin v.ri th, so tha t he n1oves farther and 
farther away fro~ t he cla s s group ins tead of becom-
ing a co-operative member of a clo sely knit social 
unit. The a im in r eadine s s training is not to attempt 
to eliminate all diff erenc e s among t he pupils but to 
ma ke i t more po s sible for every child to learn to 
the full extent of h i s capacities. 
31 . 
Agnew ga ve a test to 200 Primary childr en attempt-
ing to determine the re~ults of auditory training emend 
1 children a t thi s level. Hi s findings s howed: 
II 
(1). Phonetic training increases independence in rec-
ognizing word s al r eady learned. 
(2). Phonetic training i s an a i d to ''unlocki ng " nevl 
wor ds by giving the pupil a met hod of sound 
anaJ:ysis. 
Y Gertrude Hildre t h , Rea.diness for School Beginners , 
Ne~>T York: World Book Company , 1950, p . 92. 
?J Ibid., p. 92 . 
3/ Donald Agnew, The Effect of Varied Amounts of Phonetic 
' Tra ining on Prima~y Reading , 26-449, October, 1940. 
(3). Phonetic training encourages correc t 
pronunci Ation. 
(4). Pbonetic training improves the quality of 
oral reading . 
Jj 
Hay and ':Jingo say: 
The child mu s t be taught tha t there is one and only 
one place to a t t a ck a word and that i s t he i nitial 
blend . 
y 
Junkins constructed and evaluated a series of exer~ 
cises designed to develop vi sual di scrimina tion. These exer-
ci ses cons isted of 
a. Ma t ching singl e letter s . 
b . Matching pair s of l e tter s . 
c. Ma tching parts of vmrd s . 
d . Ha tching I.Wr ds in i solation. 
e. Matching \vords in context . 
f . Hatching i dea s expre s sed in vmrds . 
g . 1-,.laking of letters. 
h . 1'-'Iaking of ,}rords . 
1/ Julie Hay and Charles E. Wingo, Reading \oJi th Phonetics 2 Chice go: J. B. Li pp incott Company, 1948, p . 44 . 
g; Kathryn M. Junkins, ~he Cons~ruction and Evalua tion of Exer -
ci ses for Develo ina Visual Discrimination in Be innin Read-
ing. Unpubl ished Nas ter 1 s r hesis , B0ston Univer s ity, 19 0 . 
The exercises were used for ten minute s ea ch day for 
a period of thi r t y consecutive school days with f i f t y pupils 
i n grades one and two who had been making poor pro t res s i n 
reading. Upon completion of the experiment all pu pi l s s ho-vred 
def inite ga ins . 
y 
.Ae ek stre sses the vi sue l a spec t of t he teachin:::; of 
r eading vlhen s he s ays, "The abi l ity t o r ecognize vror s by 
such char ~ cter istics as length , gener a l configur ation , pe r-
ticular sh2 pe of a l ett er and the l i ke , depends upon cert in 
perceptuel habits ." y 
I n recen t researc~ , Lkins states: 
I n t he first grade t he ini t i al s tudy of sounds 
i s confined to tho s e t hat the c ~ild recognizes 
around him r s tl1er t han a study of s ou.."lds 
r epre sented by le tter s s symbols , No . devic e 
for giving independence i n identif ying ne'1!J 
i.·rords i s taught unti l t he child has skill in 
getting i deas from sight words . 
31 Cordts say s : 
When ne\rl -vmrds are i dentified by t he i r knovrn 
par ts, there is no l oss in comprehension \,Jf; en 
a nev.r vrord i s encountered. 
1/ Loi s Meek , A Stud of Learnin~ 2nd ~ etention i n Youn 
Children. Contribution of Fduca tion No . lo , Tea chers 
College, Columbia University , 1925. 
Y Thelma c3haw Akins , 11Fi r .s t grade Ph~onic s in Texas Sc hool s", 
El ementP. ry English , Ea y 1953, Vol. 30 , p . 29lt. 
3/ Anna D. Cordts, 11Functional Phonetic s for PmtJ'er ir.i. 
Heading ,''. Elementary Engli sh , Feb . 1953, Vol. 30, p . 92. 
29 
Since the knm.rn word i s but en aggrega te 
of t-nmm par t s , t he reader talce s i t i n h is 
strid e while reading, without lo s ing the 
t hread o:f t hough t , t hus mainta.ining compre-
h ension throughout the reading prosess. 
... --
- ... -
Research on Word Analysis. 
Research has shown that word analysis develpps 
the necessary skills which enables children to read without 
confusion. 
11 
Durrell states: 
A child will increase his rate of learning 
new words and will have greater security in 
his retention of words learned if he has 
given attention to the sound elements of 
the words. After a child has learned to 
read the words make, take, and cake, he 
will learn the word lake more quickly, 
but only if he has noticed that the sound 
ake ·is an element of all four words. A 
child may have an extensive speaking vocab-
ulary but may never have noticed that 
words contain sounds; many children have 
never noticed the phonetic structure of 
words. Inability to recognize sounds 
within words probably accounts for children's 
failure to make progress in word mastery with 
the older phonic methods. 
y 
He also points out: 
Many children see only parts of the peculiar-
looking words that they are asked to learn. 
They notice only a few letters of the word or 
its chief characteristics. This faulty word 
perception is often persistent, being common 
in middle and ~pper grades as well as in 
beginning work. 
U Donald D. Durrell, Improvement of Basic Reading Abilities; 
New York:: World Book Company, 1940, p. 205. 
g[ Ibid., p. 289. 
\ 
I 
II 
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!/ Gray states: 
The more §ccurately the child observes the 
visual details of a word, the better he will 
remember it. A child may encounter a 
printed word again and again, yet fail to 
notice its significant .details sufficiently 
to identify it later. Habits of careful 
scrutiny in addition to habits of visual-
ising word forms help the child hold details 
of each new word in mind for the purpose of 
remembering it. 
y 
Stone in speaking about children with a poor 
memory for words states: 
Poor readers commonly appear to show a 
poor memory for words. A common observ-
ation is that the child knows the word 
today but does not know it tomorrow. 
Such behavior with words suggests a poor 
memory with respect to images of form. 
Since words first recognized by means of 
context, visual and phonetic aids, should 
eventually become sight words, a poor 
visual memory for words is a distinct 
handicap in learning to read. This 
difficulty in remembering words may be 
due to a lack of orientation in sequence 
either of the letter · forms or of the 
sounds , a difficulty in rebuilding or 
repic t uring the sequence. 
31 Murphy defines auditory disc r i mination as rtthe 
power to distinguish similarities and differences in the 
sound of the words". 
!7 William S. Gray and others, The Cur riculum Foundation 1 
Reading Series Hanual, Chic ago: Scott Foresman Company, 1951, 
p. 34. 
2/ Clarence R. Stone, ProgPess in Primary Reading, St. Louis: 
Webster Publishing Company, 1950, pp. 202-203. 
3/ Helen A. Hurphy, An Evaluation of the Effect of Specific 
Training in Auditory and Visual Discrimination on Beginning 
Reading. Unpublished Doctor's Thesis, Boston University,l94J 
!!"~ ~~> 
•. ) .~ 
y 
McKee reports: 
At least twelve percent of tbe pupils in our 
schools today have not acquired the degree of 
skill in word identification which they can be 
expected to acquire. Some of these pupils fail 
to distinguish from one another the forms of 
words that are crucial in careful reading. Some 
have no effective means of identifying words 
independently. Some cannot blend the useful 
sounds of the parts of a word to recall the 
pronunciation of that word. Some do not even 
knovr the crucial sounds of letters and groups 
of letters. · There is a good reason to believe 
that the instruction which the school gi,Tes 
in the identification of printed words should 
be more helpful, definite, and systematic than 
it hes been during the past fifteen years of 
more, and that such improved teaching should 
be started much earlier in the child's school 
career than it is at the present time. 
y 
Durrell in speaking of retarded cases in reading 
that came to Boston University Educational Clinic says: 
Ninety percent were so weak in word analysis 
that they were unable to discriminate words 
of similar form. They guessed at vrords in an 
aimless fashion, or were unable to make any 
attempt at word analysis. 
31 
Durrell further states: 
~rhere is ample evidence, in addition to that 
jus t cited, to indicate the need for instruc-
tion in ,.rord analysis. Such evidence includes 
!/ Paul McKee, The Teaching of Readin~ in the Elementary School, 
Boston: Houghton Mifflin Company, 194 , p. 41. 1 
Y Dona.ld Durrell, QE.• cit. , p. 197 
'jJ Loc. cit. 
the complete inability of some children to 
solve new words, random guessing at new words 
without regard to word form or meaning, and 
var i ous ineffective habits of attack on new 
words , such as mere sounding by letters and 
syllables. Some bright children may acquire 
the facility to notice the visual and auditory 
elements of words and hence need no formal 
instruction in word analysis. The majority 
of children, however, are aided by special 
practice to increase the accuracy and 
fluency of both visual and auditory perception 
of word elements. 
y 
Dolch says the type of mental ability nece s sary for 
vm r d analys is comes later than that for sight reading. He 
believes that a mental age of seven year s is necessary for 
·word analysis. y 
According to Sullivan one of the basic skills which 
the slow learning child should be taught is 
to analyze words at his mvn level. It is as 
necessary for the slow child, as for anyone, 
to be able to analyze new words. He must 
a s sociate sound a.nd symbol and have a phonetic 
approach to new words if he is to have 
independence in oral and silent reading. This 
skill also underlies correct spelling, which 
is one of the skills he should have. Of 
course, his word-ana~ysis work will be develop-
ed around a simpler vocabulary. 
Y Edward Dolch and Maurine Bloomster, "Phonic Readine ss", 
Elementary School Journal, 38:217-19, November, 1937. 
Y Helen Blair Sullivan, "Teaching the Slow Learner", 
National Education Association Journal, 40:116, February, 1951. 
y 
Dolch places the responsibility for individualized 
teaching of Reading upon the classroom teacher when he says: 
In the Primary grades use of wrong methods 
of · Reading cause a great deal of trouble. 
Some children depend so much upon memory 
that their eyes wander about the page and 
they do not learn orderly progression from 
left to right. Other children substitute 
guessing for word red.ognition. Still others 
never get the habit of trying to sound 
parts of words, and others depend upon 
sounding altogether ins tead of combining 
these two methods. Teachers can discover 
these wrong habits by finding out first 
how the child recogniz~s words, and by 
giving individualized training of a. correc-
tive type. 
y 
Russell says: 
The day of reliance upon one method of 
teaching word perception and recognition 
is l argely gone. Instead, the skillful 
primary teacher helps children to develop 
four or five ways of identifying or recog-
nizing words for t hemselves. The child 
who is a good reader in the primary grades 
is able to us e several or all of the 
following methods of' "attacking'' new or 
partly known words: 
1. By configuration or general shape. 
The word "grandfather" has a shape different 
from the word 11 boy. 11 
2. By some peculiarity in the word, such 
as the double Q. in nmoon." 
!/ Edward W. Dolch, The Psychology and Teaching of Reading, 
Boston; Ginn and Company, 1931, p.252. 
g; David H. Russell, and Etta E. Karp, Reading Aids Through 
The Grades, Bureau of Publica tions, Teachers College Columbia 
University: 1952., p. 22. 
II 
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3. By u se of a pic ture clue--matching the 
word and part of the illustration . 
4. By use of a context clue--using t he 
meaning of a s entence or paragraph to 
make an intel l i gent gues s at a word . 
5. By recognition of a familiar part in a 
longer word, where such a technique 
applies, as "mother " in "grandmother ." 
6. By phonetic ana lysis--using t he initial 
consonant or common phonogr am or other 
sound clues to discover t he whole word. 
7. By structura l analys i s--kno\lring comJ:lon 
prefixe s and suf fixes , recogni zing 
syllables and other parts, e specially 
... .. .-. - .J:' _-., ~ - - . 
3. By u se of 8. picture cl ue--matching the 
word and part of the illustra tion. 
4. By use of a context clue--using the 
meaning of a s entenc0 or par agra ph to 
make an intel l igent gues s at a word . 
5. By recognition of a fa miliar part in a 
longer word, where such a technique 
applies, as "mother" in " gran dmother ." 
6 . By phonetic ana lys is--using t he initial 
consonant or common phonogr am or other 
sound clues to discover the whole word. 
7. By s tructura l analysis--:Y-,.nowing com:non 
prefixe s and su f fixes, recognizing 
syllables and other parts, e specially 
u seful in t he intermediate and upper 
grades . 
11 
Dolch says : 
In the latter half of t he first gra ce a bout 
half of the children can be expected to 
have rea c hed a mental age of seven year s 
which ha s been found to be t he lowe s t mental 
ag e at -vrhi ch a child can be expected to use 
phonics. 
?J 
Harr is states: 
.Hany of the difficulti es which l ed to the 
reaction ag ainst phonics wer e the result not 
of phonics ins truction as such , but of 
i ntroducing phonic t ra ining at too early a 
s t age i n t he average child 1 s development. 
By pl acing phonic s somewhat higher up in 
the curr iculum many of t h e pessible dangers 
can be avoided. 
11 Edward 'vJ . Dolch a nd haur ine Bl ooms ter, Phonic Readiness; 
' Elemen t a ry Sc hool Journal , Vo l. 38-1937, pp 201,205. 
Y A. J . H2rris , Ho1.v to Increase Rea ding Abil i t y , New York ; 
Longmans , Green and Comp any , 1947, p. 294. 
11 
Burrows reports : 
Apparently only if t he phonic s teaching is 
part and parcel of the t hought get ting 
a c tivity only if the phonetic analys is i s 
an i mmedi ate means to Em i mmedi a te end , is 
it helpful to children in t he intricate 
kind of growt h dema nded of t heir mea ger 
powers of general ization. 
y 
\'li tty s ays: 
Despite never emphas is , some educat6rs 
con tinue to stress phonetic metho -s a s 
t he fi rs t step in te aching rea ding • 
.31 
He also states: 
It i s true t ha t success ha s been obtained 
with differ ent me t hod s of reading instruc-
tion including various phonetic approaches. 
However it i s des i rabl e f or teachers to 
u se the most defensible and efficient 
approach. 
~ 
In recent research Cordts s t Bte s : 
Since reading comes from word a nalys i s , t he 
pupils l ea r n in phonetics to apply t heir 
Jr:..novm skill s to the nevr experience o . \vor d 
attack in meaning. In thi s way, r eading and 
phonetic ski lls go ha nd i n ha nd as the pupi l s 
i dentify t he new wor ds in a left - to- right 
gl ance in t hei r reading . 
1/ Al vina 'l' . Burrm·rs, t!What About Phonics?" Bulletin # 57 of 
the As socia tion f or Childhood Educa tion, International, 
1200 15th ~ tre et N.W. Washington , D. C. 1951, p .9. ?J Paul Witty, "Phonic Study and Hor d Analysis Pa r t I, 
Elementary Engl i sh; May 1953 , p. 297. Vol. 30. 
3/ Ibid ., p. 297. 
~ A. D. Cordts, " HovT V.lell do you Teach Phinic s?" Instructor, 
Vol. 63 , p . 51. J anuary 1954. 
I 
11 
Burrows says: 
It seems s afe to conclude t ha t the role of 
phonics instruction is that of sharpening 
and refining word perception aft er the 
beginner has made the essential ada ptation 
of reading for meaning. 
y 
Dia ck states: 
I s it not odd, too, t hat most of tho s e who 
advoc Rte "look e.nd s ay" a lso a cid t ha t phonics 
are necessary with less intelligent children? 
To me this seems to indicate that a phonic 
approach i s the easy approach - even though 
it may not bring the deceptively quick 
appearance of success that 11 look and s aytt 
does . 
The research indicate s tha t children must fee l their 
success i n every step of their development in order to build 
confidenc e for t hem to go on. 
' 1/ Alvina 'I . Burrows, "The Conflict over Phonics i s Still 
Raging," Education Digest , Vol. 19, p. 23. November 1953. 
I ~ Hunter Dia ck and G. Cudworth, "Fir s t s teps in Reading", 
limes Education Supplement, Vol. 2036, p. 441. May 1954. 
CHAPTER IV 
PROCEDURE 
PLAN AND PROCEDURE OF THE STUDY 
This study was planned in order to find out if the 
ll 
exercises designed by Shortill would be of value to children 
in Grade I. 
Because these exercises were designed to supplement 
the extended Readiness period, a good cross section of 
children were needed in order to complete the evaluation. Ten 
classes of First graders were used in and around the Boston 
area. Five classes came from one suburban town, two classes 
came from a Boston suburb and one class each, from three 
different cities. They had all completed three pre-primers 
of the Scott Foresman Series, Row Peterson Series and the 
Gates Huber Series. 
A pre-test was given to find the Order of Difficulty. 
A limited vocabulary of sixty-nine words from the Scott 
Foresman Pre-Primers were used. 
The tests were given in January over a period of 
two days. No previous preparation had been given. Each 
teacher was given a list of directions for administering the 
pre-test. No time limit was given the pupils. 
JJ Ruth C. Shortill and Elizabeth Zita Shortill, "Exercises to 
Increase Reading Readiness and Word Analysis Skills for the 
Slow Learning Child", Unpublished Masters Thesis Boston 
University School of Education, 1953. 
The results of the Pre-test showed that the Order of 
Difficulty was as follows, ranging from the easiest to the 
most difficult. 
1. Auditory Discrimination (initial Consonants) 
2. Visual Discrimination (marking words with same 
initial consonants) 
3. Visual Discrimination (matching like words) 
4. Visual Discrimination (initial consonants) 
5. Rhyming Pictures (endings) 
6. Rhyming Words (endings) 
7. Color 
The evercises given to the children were given according to 
the Order of Difficulty. 
Two sets of exercises were given daily over a period 
of six weeks. Due to epidemics, the original number of .350 
children became 304. Absences due to minor illnesses were 
made up by the children. The various teachers co-operated in 
this effort. 
Sixteen sets of pictures were cut out and mounted on 
Construction paper to use as a motivation for the si%teen 
initial consonant exercises. A flannelograph was made for 
each room to use with the pictures. 
Sixteen sets of Auditory Exercises were used. Eight 
sets of Rhyming exercises were used and twenty-four sets of 
Visual Discrimination exercises were used. 
Upon completion of the exercises a final test was 
administered. The f i nal test covered the same areas as the 
pre-test but were of increased difficulty to allow for the 
six weeks instruction the pupils bad received. 
Comparisons between the pre-test and final tests 
results were made. 
The actual number of children who started and 
finished these tests were 160 boys and 144 girls. 
Cff__APTER V 
ANALYSIS OF DATA 
Test I No. 
Tested 
Pre 141+ 
Final 144 
COLOR TEST SCORES FOR GIRLS 
TABLE I 
Highest Mean MI-M2 St. 
Score Diff. Deviat. 
Poss. 
8 r-?.67 2.36 
.38 
8 7.29 2.,43 
S.E. Diff. C.R. 
Mean S.E. 
.20 
.28 1.36 
.20 
The mean score in the Pre-test was 7.67 as compared to 
7.29 in t he final test. This s howed a loss of .38 . The 
critical r a t io of 1.36 is not statistically significant. 
Test I No. 
Tested 
Pre 160 
Final 160 
COLOR TEST SCORES FOR BOYS 
TABLE II 
Highest 11Iean Nl-r-12 St. 
Score piff. Deviat. 
Poss. 
8 v.48 2.34 
.19 
8 7.29 3.07 
S.E. Diff. 
vie an S.E. 
.19 
.30 
.24 
C. R. 
.63 
The mean score in t he Pre-test ;;·ra s 7. 48 as compar ed to 
7.29 in the final t est. This showed a loss of .19. The 
critical r a tio of .63 is not s tatistically significant. 
rest II 
Pre 
Final 
AUDITORY DISCRDHN.ATION TEST SCORE:" FOR GIRLS 
TABLE III 
No. Highest Mean Ml- M2 St. S. E. Diff. 
Tested Score Diff. Deviat. Mean S.E. 
Poss. 
144 8 6 . 94 2.21 .18 
.26 .25 
144 8 7.20 2.15 .18 
C. R. 
1'-.04 
The mean score in the Pre-test wa s 6.94 as compared to 
7.20 in t he fina l test. Thi s s howed an improvement of .26. 
The critica l r atio of 1.04 wa s not s t a tistically significant . 
~est IJ 
Pre 
Fina l 
AUDITORY DISCRIMI NATION TEST SCORES FOR BOYS 
TABLE IV 
l\fo. Hi ghest Nean !vil-:t-12 s t. S . E. Diff . 
Tested Score Diff. Deviat. l'1ean S . E. 
Poss. 
160 8 6.76 2.46 .19 
.37 .09 
160 8 7.13 2.40 .19 
p.R. 
~.11 
The mean score in t he Pre-test wa s 6.76 as compared to 
7.13 in the final test. This showed an improvement of .37. 
The critical r atio of 4.11 was statistically significant. 
REYMING ;,~JO PJ)S TEST FOH GIRLS 
TABLE V 
Test No. Hi ghes t Mean Hl-1'12 St. S.E. Diff. C.R. 
III Tested Score Diff. Devia t. 1'1ean S . E. 
Poss . 
Pre 144 8 6.75 2. 08 .17 
Girls 
.45 . 21 2.13 
Final 144 8 7.20 1. 67 .14 
The mean score i n the Pre-test wa s 6.75 as compared to 
7.20 in the final te st. This showed an improvement of .45. 
The critical ratio of 2.13 wa s not statistically significant . 
RHYMING \!lORDS TEST FOR BOYS 
TABLE VI 
Test No. Highest lv.lean Nl-1-12 St. S . E. Diff. C.R. 
III Tested Score Devia t. Nean S. E. 
Poss. 
Pre 160 8 6.60 2.95 .23 
.50 .32 1.56 
Final 160 8 7.10 2.90 . 23 
The mean score in t he Pre-test was 6 . 60 as comp ar ed to 
7.10 in the final t est . This showed an improvement of .50 . 
The critical ratio of 1. 56 was not sta tistically s i gnificant. 
I Test No . IV Tested 
Pre 14)_1-
Final 144 
-
RHY1HNG PICTURES TEST FOR GIRLS 
TABLE VII 
!Highest Ivrean £.11- 142 s t . S. E. 
Score Diff. Deviat . Nean 
Pos s l 
8 7 ~ 23 2. 95 .25 
. 32 
8 7 . 55 1 . 31 . 11 
!Dirr . C.R . 
p. E. 
. 27 1 . 18 
The mean score in the Pre-Test was 7. 23 as compG red t o 
7. 55 in the final test . This s howed an improvement of . 32 . 
The critical ratio of 1 . 18 is not statistically significant . 
-
Test No . 
IV Tes t ed 
Pre 160 
Final 160 
RHYHING PICTU1IF~S TEST FOR BOYS 
TABLE VIII 
!Highest Nea n Nl - r12 st. S. E. 
~core Dif f. !Devi at. Mean 
Poss . 
8 7. 25 3 .04 . 24 
. 04 
8 7.29 1 . 30 . 10 
Diff . C. R . 
S. E. 
. 26 . 15 
The mean score in the Pre-Test w~ 7 . 25 as compared t o 
7 . 29 i n the final test . This showed an i mprovement of . 04 . 
The critical ratio of .15 is not statistically signifi cant. 
I Test v 
Pre 
Final 
VISUAL DISCRININATION TEST SCORES FOR GIRLS 
(INITIAL CONSONANTS) 
TABLE IX 
No. Highe s t 1'-.iean Ivil-Jvi2 St. ·S . E. !Diff. 
Tested Score 
' 
Diff. Devi at. Jvlean S. E. 
Poss. 
144 32 ~8.99 5. 82 .49 
2.21 • 50 
144 ·• 32 ~1.20 1.20 .10 
· C.R. 
4.42 
The mean score in the ire-Test was 28 . 99 as comnared to 
31.20 of the final t est . This showed p,n improvement of 2.21. 
The critical r atio of 4.42 is s tatistically ~ignific ant. 
Test 
v 
Pte 
Final 
VISUAL DI SCRI MINATION TEST SCORES FOR BOYc 
No. 
Tested 
160 
160 
(INITIAL COJ\WONANTS) 
TABLE X 
Highest l-'Iea1 Nl-M2 s t. 
Score Diff. Deviat. 
Poss. 
32 29.47 7.68 
1. 50 
32 30.91 6.81 
S. E. Diff. 
'?•fean S . E. 
.61 
. 81 
.54 
~. R . 
1.85 
The mean score in t he Pre-Test was 29.47 as compared to 
30.97 of the final t est. This showed an improvement of 1.50. 
The critical r atio of 1. 85 was not statistically significant. 
4R 
II 
T.e·st 
V:L 
Pre 
Fin a 
VISUAL DISCRIMINATION TEST SCORES FOR GIRLS 
{MATCHING LIKE WORDS) 
TABLE XI 
No. ~Ughest · Mean Ml-M2) st. S.E. Diff. 
Tested ~core Diff. Deviat. Mean s.E·. 
IPoss. 
144 19 17. 3.~- 5.00 .42. 
•. 18 .55 
144 19 ~7-.56 lf-. 32' .36 
C.R. 
.33 
The mean score in the Pre•Test was 17.38 as compared to 
17.56 in the final test. This showed a gain of .18. The 
critical ratio of .33 was not statistically significant. 
Test 
VI. 
Pre 
Final 
No. 
VISUAL DISCRIMINATION TEST SCORES FOR BOYS 
(MATCHING LIKE WD~DSJ 
TABLE XII 
H:ighest Mean Ml-M2· St. S.E. Diff. 
Tested Score Diff. Deviat. Mean S.E. 
Poss. 
160 19 17 •. 2~ 7.86 .,62 
.51 .78 
160 19 ~.7. 7- 6.06 .48 
ClR. 
.65 
The mean score in the Pre-Test was 17.22 as compared to 
17.73 in the final test. This showed an improvement of .51. 
The critical ratio of .65 was not statistical~ significant. 
(] 9' 
·_'!.: ' · 
Test 
VII 
Pre 
Final 
VISUAL DISCRIMINATION TEST SCORES FOR GIRLS 
(MARKING WORDS WI.TH SAME INITIAL CONSONANT) 
TABLE XIII 
No. Highest Mean Ml-M2 st. S.E. Diff. 
Tested Score Diff. Deviat. Mean s.E. 
Poss. 
144 15 13.6~ 2:.74 .23 
~59 .24 
144 15 14.2~ '1.04 .08 
C.R. 
2.46 
The mean score in the Pre-Test was 13.63 as compared to 
14.22 of the final test. This showed an improvement of .59. 
The critical ratio of 2.46 was not statistically significant. 
Test 
VII 
Pre 
Final 
VISUAL DISCRIMINATION TEST SCORES FOR BOYS 
(N.ARKING WORDS WITH SAME INITIAL CONSONANT) 
TABLE XIV 
No. Highest Mean Ml-M2 St. S.E. Diff. 
Tested Score Diff. Deviat. Mean S.E. 
Poss. 
160 15 P-3. 5~ 6.18 .32' 
.41 .70 
160 15 13.9: 6.00 .47 
~.R. 
.59 
The mean score in the Pre-Test was 13.52 as compared to 
13.93 in the final test. This showed an improvement of .41. 
The critical ratio of .59 was not statistically significant. 
GO 
COLOR PRE-TEST 
Comparison of Girls and Boys Scores 
TABLE XV 
Test No. Highest ~ean IM1-M2 st. S. E. Diff, 
I Tested Score Dit.f. Deviat. Mean S.E. C.R. 
Poss. 
Pre-
Test 144 8 ?.6? 2.36 .20 n,,.,.,lll 
.19 .2? .?0 
Pre-
Test 160 8 ?.48 2.34 .19 
Boys 
The mean score in the Pre-Test or the girls was ?.6? as 
compared to ?.48 in the pre-test o.f the boys. This showed a 
di.f.ferenoe or .19 in f avor of the girls. The critical ratio 
o.f •70 is not statistically significant. 
COLOR FINAL TEST 
Comparison of Girls and Boys Scores 
TABLE XVI 
Test No. Highest Ml•M2 st. S.E. Dif.f'. I Tested Score Mean Diff. Deviat. Mean s.E. c.R. Poss. 
Final 144 8 ?.29 2.43 .20 Girls 
.oo 
-
.32 
Final 
Boys 160 8 ?.29 3.07 .21+ 
The mean score in the .finel test of the girls was 7.29 
as compared to 7.29 in the final test of the boys. This 
showed no gain or loss. Th ref ore, no critical ratio could 
be derived:~ .· · ><~ ·-· ·· · · 
0 
AUDITORY DISCRIMINATION PRE-TEST 
Comparison of Girls and Boys Scores 
TABLE XVII 
Test No. Highest ~1-M2 St. S.E. Diff. 
II Tested Score ~esn Diff. Deviat. Mean s. E. C.R. 
Poss. 
Pre' 
Girls 144 8 6.94- 2.2~1 .18 
.18 .27 .66 
'Pre, 
Boys 160 8 6.76 2.»+6 .19 
The mean score in the Pre-Test for the girls was 6.94 as 
compared to 6.76 in the pre-test of the boys. This showed a 
difference of .18 in favor of the girls. The critical ratio 
of .66 was not statistically significant. 
AUDITORY DISCRIMINATION FINAL TEST 
Comparison of Girls and Boys Scores 
TABLE XVIII 
Test No. Highest Ml-M2 St. S.E. Diff. II Tested Score Mean Diff. Deviat. Mean S.E. C.R. Poss. 
Final 144- 8 7.20 2.15 .18 Girls 
.07 .26 .27 
Final 
Boys 160 8 7.13 2.4o .19 
The mean score in the Final Test for the girls was 7.20 
as compared to 7.13 in the final test of the boys. This 
showed a difference of .07 in favor of the girls. ~he critical 
ratio of .27 was not statistically significant. 
RHYMING WORDS PRE-TEST 
Comparison of Girls and Boys Scores 
TABLE XIX 
TEST No. Highest Ml-MZ St. S.E. Diff. 
III Tested Score Mean Diff. Deviat. Mean S.E. C.R. 
Poss. 
Pre 
Girls 144- 8 6.75 2.08 .17 
.15 .29 .52 
Pre 
Boys 160 8 6.60 2.95 .23 
The mean score in the Pre-test for the girls was 6.75 as 
compared to 6.60 in the Pre-test for the boys. This showed a 
difference of .15 in favor of the girls. The critical ratio of 
.52 was not statist~aally significant. 
RHYMING WORDS FINAL TEST 
Comparison of Girls and Boys Scores 
TABLE XX 
~ 
Test No. Highest Ml-M2' St. S.E. Diff. 
III Tested Score Mean Diff. Deviat. Mean S.E. c.R. 
Poss. 
Final 
Girls 144 8 7.20 1.67 .14 
.10 .27 .37 
Final 160 8 7.10 2.90 .23; Boys 
The mean score in the final test for the girls was 7.20 
as compared to 7.10 in the final test for the boys. This showed 
a difference of .10 in favor of the girls. The critical ratio 
of .37 was not statistically significant. 
: . ..., 
•...; U 
RHYMING PICTURES PRE-TEST 
Comparison of Girls and Boys Soores 
TABLE XXI 
Test No. Highest Ml-M2 st. s.E. Diff. 
IV Tested Score Mean Dif'f'. Deviat. Mean s.E. c.R. 
Poss. 
Pre 
Girls 1~ 8 7.2.3 2.95 .25 
.02 .34 .06 
Pre 
-~ys ,,, 160 8 7.25 3.04 .24 
'J 
The mean score of the Pre-Test for the girls was 7.23 as 
compared to 7.25 in the Pre-test tor the boys. This showed a 
differenoe of .02 in f avor of the boys. The critical ratio 
of .06 is not statistically significant. 
RHYMING PICTURES FINAL TEST 
Comparison of Girls and Boys Scores 
TABLE XJQ:! 
Test No. Highest Ml·M2 St. S.E. Diff. 
IV Tested Soore Mean Dif'f. Deviat. Mean S.E. c.R. 
Poss. 
1 Final Girls 1~ 8 7. 55 I.3I .11 
.26 .15 1.73 Final -
· &ys 160 8 7~29 1.30 .10 
--
The mean score in the final test of the girls ,,as 7. 55 as 
compared to 7.29 in the final test for the boys. This showed 
a difference of .26 in favor of the girls. The critical ratio 
of ·· ~·. 73 is not statistically signifi~ant. 
~- .1 ' 
< .. ) ':11: 
VISUAL DISCRIMINATION (INITIAL CONSONANTS) PRE-TEST 
Comparison of Girls and Boys Scores 
T.ABLE XXIII 
Test No. Highest Ml-M2 St. S.E. Diff. 
v Tested Score Mean Diff. Deviat. Mean S.E. C.R. 
Poss. 
Pre 144 32 28.9S ;.88 .49 Girls 
.48 .78 .61 
Pre 
Boys 160 32 29 .I+/ 7.68 .61 
The mean score in the Pre-Test for the girls was 28.99 as 
compared to 29.47 in the Pre-Test for the boys. This showed 
a differenve of .48 in favor of the boys. The critical ratio 
of .61 was not statistically significant. 
VISUAL DISCRIMINATION (INITIAL CONSONANTS) FINAL TEST 
Comparison of Girls and Boys Scores 
Table XXIV 
Test No. Highest Ml-M2 St. S.E. Diff. 
v Tested Score Mean Diff. Deviat. Mean s. E. C.R. Foss. 
Final 144 32 31. 2( 1.20 .10 Girls 
.23 .55 .42 
Final 160 32 30.9' 6.81 .54 Boys 
The mean score in the final test for the girls was 31.20 
as compared to 30.97 in the final test for the boys. This show~ 
ed a difference of .23 in favor of the girls. The critical 
ratio of .42 was not statistically significant. 
55 
VISUAL DISCRIMINATION (MATCHING LIKE WORDS) P~TEST 
Comparison of Girls and Boys Scores 
TABLE xxv· 
Test No ~ Highest Mean Ml-M2 St. S~E. Diff. p.R. 
VI Tested Score Diff. Deviat. Mean S.E. 
Pess. 
Pre 144 19 17 .3~ 5.00 .42' 
Girls .16 .75 .21 
Pre 160 19 17. 2~ . 7.86 .62' Boys 
The mean score in the Pre-Test for the girls was 17.38 
as compared to 17.22· in the Pre-Test for the boys. This 
showed a difference of .16 in favor of the girls. The critical 
ratio of .21 is not statistically significant. 
VISUAL DISCRIMINATION (MATGHING LIKE WORDS( FINAL TEST 
Comparison of Girls and Boys Scores 
TABLE XXY.t 
Test No. Highest Mean Ml-M2 St. S.E. Dif!'. p.R. 
VI Tested Score Diff. Deviat. Mean S.E;. 
Poss. 
Final 144 19 17. 5e 4.32 .36 Girls 
.17 .60 .28 
Final 160 19 17.7: 6.00 .48 Boys 
The mean score in the Final Test for the girls was 17.56 
as compared to 17.73- in the Final Test for the boys. This 
showed a difference of .17 in favor of the boys. The critical 
ratio of .28 was not statistically significant. 
Test No. 
VIi Tested 
Pre 
Girls 144 
Pre 
Boys 160 
VISUAL DISCRIMINATION PRE-TEST 
(MARKING WORDS WITH SAME INITIAL CONSONANT) 
Comparison of Girls and Boys Scores 
TABLE XXVI I 
Highest Mean Ml-M2 St. S.E. Diff. 
Score Piff. Deviat. Mean S.E. 
Poss. 
15 ~3.6: 2.74 .23 
.11 
.54 
15 11-3• 52 6.18 • 52 
C.R. 
.20 
The mean score in the Pre-Test for the girls ~as 13.63 as 
compared to 13.52 in the Pre-Test for the boys. This showed 
a difference of .11 in favor of the girls. The critical ratio 
of .20 was not statistically significant. 
Tlest 
VII 
Final 
Girls 
Final 
Boys 
:No. 
VISUAL DISCRIMINATION FINAL TEST 
(MARKING WBRDS WITH SAME INITIAL CONSONANT) 
Comparison of Girls and Boys Scores 
TABLE XXVIII 
~ighest Mean Ml-M2 S. E. st, Diff. Tested Score · Diff. Deviat. Mean S.E. Poss. 
144 15 14.2 1.04 .08 
.29 .48 
160 15 13.9 6.00 .47 
C.R. 
.60 
The mean score in the Final Test for the girls was 14.22' 
as compared to 13.93 in the final test for the boys. This 
showed a difference of .29 in favor of the girls. The critical 
ratio of .60 was not statistically significant. 
Test I No. 
Tested 
Fre- 304 
Test 11 
Final 304 Test . 
-
COMPARISON OF SCORES OF PRE-TEST 
AND FINAL TEST IN COLOR 
ENTIRE GROUP 
TABLE XXIX 
Highest Mear Ml-M2 St. S.E. 
Score Diff. Deviat. Mean 
Poss. 
8 t7. 57 2.34 .13 
.28 
8 p.29 2.25 .13 
Diff. C.R. 
S.E. 
.19 1.47 
The mean score in the Pre-Test was 7.57 as compared to 
7.29 in the Final Test. This showed a difference of .28 in 
favor of the Pre-Test. The critical ratio of 1.47 wav not 
statistically significant. 
-trest 
[I 
Pre-
Test 
~inal 
rrest 
-
COMPARISON OF SCORES OF PRE-TEST AND FINAL TEST IN 
AUDITORY DISCRIMINATION (INITIAL CONSONANTS) 
ENTIRE GROUP 
TABLE XXX 
No. 'Highest t-fean Ml-M2 st. S.E. Diff. 
Tested Score Diff. Deviat. Mean S. E. 
Poss. 
304 8 p.85 2.36 .14 
.32 - .16 
304 8 7.17 1.41 .08 
~. R. 
2.00 
The mean score in the Pre-Test was 6.85 as compared to 
~ 
7.17 in the final test. This showed an improvement of .32. 
The critical ratio of 2.00 was not statistically significant. 
Test No. III Tested 
Pre 304 
Final 304 
COMPARISON OF SCORES OF PRE-TEST AND 
FINAL TEST IN RHYMING WORDS (ENDINGS) 
ENTIRE GROUP 
TABLE XXXI 
Highest ~ean Ml-M2 St. S.E. 
Score Diff. Deviat. Mean 
Poss. 
8 p.67 2'.81 .16 
.48 
8 r7 .15 3.06 .18 
Diff. p.R. 
S.E. 
.24 2'.00 
The mean score in the Pre-Test was 6.67 as compared to 
7.15 of the final Test. This showed an improvement of .48 in 
favor of the Final Test. The critical ratio of 2.00 was not 
statistically significant. 
Test 
IV 
Pre 
Final 
.No. 
COMPARISON OF SCORES OF PRE-TEST AND 
FINAL TEST IN RHYMING PICTURES (ENDINGS) 
ENTIRE GROUP 
TABLE XXXII 
r!ighest Mean Ml-M2 st. S.E. IDiff. 
Tested Score Diff. Deviat. Mean S.E. 
Poss. 
304 8 7.24 2.12 .12 
.18 .14 
304 8 7.42' 1.31 .08 
C.R. 
1.28 
The mean score in the Pre-Test was 7.24 as compared to 
7.42 in the final test. This showed a difference of .18 in 
favor of the final test. The critical ratio of 1.28 was not 
statistically significant. 
. ~j9 
Test 
v 
Pre 
Final 
COMPARISON OF SCORES OF PRE-TEST AND FINAL TEST 
IN VISUAL DISCRIMI NATION ( INITIAL CONSONANT) 
ENTIRE GROUP 
TABLE XXXI II 
~0. Highest Mean Ml-M2 St. S.E. Diff. 
Tested Score Diff. Deviat. Mean S.E. 
Poss. 
304 32' 29.2: 6.08 .35 1.86 .46 
304 32 ~l.OS 5.2'8 .30 
C.R. 
4.04 
The mean score in the Pre-Test was 29.23 as compared to 
31.09 in the final test. This showed a difference of 1.86 in 
favor of the final test. The critical ratio of 4.04 was 
statistically significant. 
COMPARISON OF SCORES OF PRE-TEST AND FINAL TEST IN 
-Test 
~I 
Pre 
Final 
No. 
VISUAL DISCRIMINATION (MATCHING LIKE WORDS) 
ENTIRE GROUP 
TABLE XXXIV 
Highest ~ean Ml-M2 St. S.E. Diff. 
Tested Score Diff. Deviat. Mean S.E. 
Poss. 
304 19 7.30 4.80 .28 
.35 .35 
304 19 7.65 3.87 .22 
C.R. 
1.00 
The mean score in the Pre-Test was 17.30 as compared to 
17.65 in the final test. This showed a difference of .35 in 
favor of final test. The critical ratio of 1.00 was not 
statistically significant. 
' .; ) 
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Test 
VII 
Pre 
Final 
COMPARI SON OF SCORES OF PRE-TEST AND FINAL TEST IN 
VISUAL DISCRIMINATION (MARKING WORDS WITH SAME 
INITIAL CONSONANT) 
ENTIRE GROUP 
TABLE XXXV 
No. Highest Ml-M2 St. S.E. Diff. 
Tested Score Mean Di~f. Deviat. Mean S.E. 
Poss. 
304 15 13.5~ 4.17 .24 
.51 .30 
304 15 14.of 3.18 .18 
C.R. 
1.70 
The mean score in the Pre-Test was 13.57 as compared to 
14.08 in the final tes~. This showed a difference of .51 in 
favor of the final test. The critical ratio of 1.70 was not 
statistically significant. 
61 
ARRANGEMENT OF TESTS IN ORDER OF DIFFICULTY 
Boys Tests in Order of Diffi.cul ty 
TABLE XXXVI 
Test No. Am't. or Gain or Loss 
v 239G 
VI 81G 
III 80G 
VII 66G 
II 63G 
IV 8G 
I 32L 
Test V showed the greatest gain for the boys. Test I 
showed a loss of 32 points. This shows that there was no 
improvement in this area. 
Girls Tests in Order of Difficulty 
TABLE XXXVII 
Ain't. or 
Test No. Gain or Loss 
v 317G 
VII 95G 
III 65G 
IV 47G 
II 37G 
VI 2"7G 
I 55L 
Test V showed the greatest gain for the girls. Test I 
showed a loss of 55 points which like the boys meant there was 
no improvement in this area. 
TABLE XXXVIII 
Comparison of Boys and Girls Tests 
Showing Order or Difficulty 
Boys Girls 
v v 
VT _VLT 
III III 
VII IV 
II II 
IV VI 
I I 
Tests v, III, II and I proved to be of comparable 
difficulty to both the boys and the girls. The boys and the 
girls did not show equivalent gain in the test areas IV, VI and 
VII. 
Entire Group Test Scores in Order of Difficulty 
TABLE XXXIX 
Test No. Gain or Loss 
v 55'6G 
VII 161G 
III 145G 
VI 108G 
II lOOG 
IV 55G 
I 871 
Test one area (color) was the only section where the 
entire group showed no improvement. 
:::;:: 
TABLE XXXX 
RESULTS OF PRE AND FINAL TEST SCORES SHOWING EITHER GAIN OR LOSS 
Group Scores Pre.-Fin. Pre.-Fin. P're.-Fin. Pre.-Fin. Pre.-Fin. Pre.-Fin. Pre.-Fin. I II III IV v VI VII 
Boys Scores 32· Loss 63 Gain 80 Gain 8 Gain 239 Gain 81 Gain 66 Gain 
No.·. :. 160 1198 1161 1083 1146 1056 113:6 1159 1167 4717 4956 2756 2837 216412230 
Girls Scores 55 Less 37 Gain 65 Gain 47 Gain 317 Gain 27 Gain 95 Gain 
No. : 144 
1105 1050 1000 1037 973 1038 1041 1088 4176 4493 2503 2530 1963 2058 
Scores of 87 Loss 100 Gain 145 Gain 55 Gain 556 Gain 108 Gain 161 Gain Entire Group 
No. =· 304 2303 2216 2083 2183 2029 2174 2200 2255 8893 9449 5259 5367 ~127 ~2-88 
Each area tested showed some gain except in the Color or Test I area. It 
is to be noted that on the whole the girls showed a greater gain than the boys. 
C"; 
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GRAPH NO. I 
Graph showing t h e means of both the P~e-tests 
and the final tests f or the boys. 
Range 
of 
scores ~ 
Test 
No. 
It 
This graph shows that in six out of the 
seven test areas the boys showed some 
improvement. 
G5 
Pre-Test Means 
Final test Means 
GRAPH NO. 2 
Graph showing the means of both the Pre-tests 
and the final tests for the g i r l s. 
Range 
of 
Test 
No. 
3~------------------------------ · 
.)I 
,, 
I~ 
s 
"t 
This graph shows that in six of the 
seven test areas the girls showed some 
i mprovement . 
G6 
Pre-Test Means 
Final Test Means _ 
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GRAPH NO. 3 
Graph showing the means of the Pre-tests 
for both tre girls and the b9ys. 
This graph shows that in five of the 
seven test areas the girls did better 
than the boys . 
Girl-Means ----
Boy - Means 
GRAPH NO. 4 
Graph showing the means of the final tests 
for both girls a nd boys. 
Range 31 
of 3D 
scares 
Test 
No. 
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This graph shows that in most of the fina l 
tests the girls did as well as and even 
better than tre b oys. 
Girl-Means 
Boy- Means 
GRAPH NO. 5 
Graph showing the Means of the Pre-tests 
and Final tests of the enti r e group . 
Range 31 
of 
Test 
· No. 
'll 
't 
• 
:r 
I 
I 
This graph shows t h at 'the entire gro~p 
improved in six out of the se v en ar eas 
tested. 
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Pr e -test Means 
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CHAPTER VI 
SUiv1Jv1ARY AND CONCLUSIONS 
SUMMARY 
In Test No. 1, in the area of Color, the final test 
showed a loss of .28. Therefore no improvement was made. 
In Test No. 2, in the area of Auditory Discrimination 
(initial consonants), the final test showed an improvement 
of .32. Therefore it may be concluded a slight improvement 
was made. 
In fest No. 3, in the Jrea of Rhyming Words 
(endings), the final test showed an improvement of .48. 
Therefore it was concluded a very slight improvement was made. 
In Test No. 4, in the area of Rhyming Pictures 
(endings), the final test showed an improvement of .18. 
Therefore it was concluded a slight improvement was made. 
In Test No. 5, in the area of Visual Discrimination 
(initial consonants), the final test showed an improvement 
of 1.86. Therefore it was concluded a slight improvement 
was made. 
In Test No. 6, in the area of Visual Discrimination 
(matching like words), the final test showed a slight 
improvement of .35 was made. 
· ~ '1' 
w' • 
In Test No. 7, in the area of Visual Discrimination 
(marking words with the same initial consonants), the final 
test showed a slight improvement of .51 was made. 
In general, the gains were so slight so as to show 
no statistical significance. 
The writers realize, however, that since the differ-
ences were so slight, no conclusion can be drawn as to the 
efficiency of the exercises used. 
TEACHER ' S QUESTIONNAIRE 
1. Have these Exercises helped your children? 
a. Were t hey clear? 
b. Were they conci s e? 
c. Were t hey compl ica ted? 
2. Were the les sons interesting enough to hold the 
c hildrens attent i on? 
3. Were the l es sons diver s ified? 
4-. irJere the various devices used in t hi s study of any 
value? 
a. Flannelograph 
b. Auditor y pictures and stor ies 
c. Rhyming cards sets 
5. Was i t necessary to give any fur ther directions 
besides the direction sheets? 
6. 1,tJhich l e ssons proved to be the most difficult fo r the 
children" 
a. Color 
b. Auditory Discrimination 
c. Rhyming Words (endings) 
d . Rhyming Pictur es (endings) 
e. Visual Discrimination (initial consonants) 
f. Visual Discrimi nation (matching like words) 
g. Visual Discrimination (marking words with s ame 
initial consonants) 
h. Auditory Discrimination (initial consonants) 
7. Were the words listed or pictures used in these 
Exercises within the children's experience? 
8 . Any further suggestions for Study? 
ANSWERS TO . TEACHERS QUESTIONNAIRE 
The following list of conclusions is a compilation 
of the various classroom teachers replies to our questionnaire 
plus our own evaluation. 
Question 1. 
.Answer 1. 
Have these Exercises helped your children? 
a. \vere they clear? 
b. Were they concise? . 
c. Were they complicated? 
All Teachers agreed that t hese Exercises as a 
whole helped their children. The following 
suggestions were offered. 
In the Auditory exerci ses, the teachers would 
like fewer directions per lesson. 
Some teachers found that worksheets that called 
for more than one set of dir ections confused 
the Slow Learning child. 
Example:~ Draw a red line under the pictures 
which begin with ''r 11 • Draw a blue x under the 
pictures which do not begin with 11r 11 • Color the 
ttr" pictures. 
Question 2. Were the lessons interesting enough to hold the 
childrens attention? 
Answer 2. The opinion of all the teachers was that the 
children enjoyed the lessons unanimously. 
Question 3. Were the lessons diversified? 
Answer 3. The lessons were diversified enough so that the 
children looked forwar d to the presentation of 
the worksheets each dayl 
Question 4. Were the various devices used in this s tudy of 
any value? 
Answer 
a. Flannelograph 
b. Auditory pictures and stories 
c. Rhyming cards sets 
4. Flannelograph 
The children loved the novelty of t he 
Flannelograph. 
The children looked upon the Flannelograph as 
magic. 
They loved placing the pictures on t he 
Flannelograph and having it adher without 
apparent reason. 
Auditory pictures and stories 
The true life stories of each initial consonant 
appealed to the children. 
Rhyming cards sets 
The Individual and group work outlined in the 
lessons with Rhyming Pictures proved to be of 
great interes t to t he children. 
1. They loved t he activities connected with t~e 
Rhyming cards. 
: · · ·<' 
l O 
2. They loved having the individual cards on 
t heir desk. 
3. They loved t he excitement of being quick and 
accurate in their ability to match the Rhyming 
cards. 
Question 5. Was it necessary to give any further directions 
besides the direction sheets? 
Answer 5. I t was agreed by all that the Slow Learning child 
always needs further instruction. 
Question 6. Which lessons proved t o be the most difficult f or 
the children? 
Answer 6. I n the majority of clesses the Rhyming exercises 
proved to be the most difficult. The children 
continually confused the endings of rhyming words 
with initial consonants. 
In Color the children consistantly fell down on 
purple and green. 
Visual Discrimination came next beeause of the 
inability of the children to recognize: 
a. Capital ized and small letters such as 
G-g; G-e; L-1. 
b. Capitalized words and small words such as 
Red-red; Run-run. They marked Red-Run etc. 
c. Like initial consonants such as t he 
confusions existing between d-b-p; n-u; f-t; 
h-n; r-n. 
d. Like words such as 
on-no; we-me; stop- Spot. 
e. Fell down on picking out differ ent words 
such as 
big-big-dig-big . 
f. Fell down on completing sentence s requiring 
u se of sa't~-wa s. 
Under Auditory the 11 C11 worksheet was quite 
difficult. Children had great difficulty in 
drawing recognizable objects. This meant a 
discussion with each child by t he teachers as to 
what his obje~ts were in order to have t he paper 
corrected. 
1 Question 7. Were the words listed or pictures used in these 
Exercises vri thin the children's experience? 
Answer 7. Generally speaking all words end pictures used 
were within the comprehension of the children 
with a few exceptions such as 
Words 
a. Majority of cla s ses had to be told that 
"buggy" meant"Carriage 11 • 
b. Question arose as to t he use of "bathtub" 
for a baby. Children insisted t ha t t hey use 
a bathenet te or a baby (ena mel) tub. 
c. Objected to vrord "gold". Chi l dren insisted 
upon calling it yellow. 
Pictures 
a. Under the "F" worksheet the pictur e of 
11 fingers 11vra s mi s tak.en for a hand. 
b. Under the ltJ-K" worksheet the chi ldren were 
confused by t he picture of "jumping-jack". 
It was not familiar to t hem. 
c. Under the "W" worksheet t he children wanted 
to mark the 11\vheels 11 on t he scooter as a "lv" 
object and mark t he handle of t he scooter with 
a blue x because it did not begin with "W". 
Question 8. Any further suggestions for Study? 
Answer 8 . Children need more Rhyming Exercises of all 
types. 
Exercises are needed to help children 
differentiate between endings and initial 
consonants. 
Example: Children invariably mark t~ i s exerci s e 
a s follows (pictures of) block - sock - boat -
clock . They mark boat and block becaus e of t he 
initial "b". 
More careful picture grouping. Children were 
confused by pictures t hat could be called by 
another name. 
In one of the communities where 150 First Graders were 
tested, the following results were noted. 
The "A": and "B" classes were reading atFirst Grade 
level. This takes in the upper quartiles namely 62% or 
93 pupils. These classes were reading "Our New Friends" 
from the Scott Foresman Series. 
The "C" Readers were reading below First Grade level 
namely 22% or 33 pupils. 
These pupils were reading "Fun with Dick .and Janen from 
the Scott Foresman Series. 
The lowest groups, the "D"~ classes were reading in the 
Pre-Primers. This lowest quartile constituted 16% or 
24 pupils. These pupils were reading "·We Look and See'', "We 
Work and Play","We Come and Go 11 , the Pre-Primers of the 
Scott Foresman Series. The following are the Pre-Test and 
Final Test Scores of these children who are not reading well. 
Pupil A - Pre-Test - 80 - 85 
- 70 - 70 
- 60 - · 65 - 80 Final Test - 70 - 60 - 60 - 80 - 80 - 90 - 90 
Pupil B 
- - Pre-Test - · 90 - 90 - 80 - 80 - 60 - 50 - 50 Final Test 
-100 -~00 - 90 - 90 90 - 80 - 60 
Pupil c 
- Pre-Test 
- 60 - 80 - 90 - 80 - 60 - 80 - 55 Final Test 
- 60 - 90 -100 - 70 - 70 - 90 - 90 
Pupil D - p·re-Test 
-100 - 80 - 70 - 90 -100 - 80 - 90 Final Test 
- 70 -100 - 70 - 60 - 50 - 90 - 90 
Pupil E - Pre-Test 
- 80 - 70 - 60 - 60 - 90 - 90 - 90 
Final Test -100 
- 80 -100 -100 - 70 - 70 - 80 
Pupil F - Pre-Test 
- 80 - 70 -100 - 90 - 70 - 20 - 0 
Final Test 
-100 - 60 - 40 -100 - 70 - 60 - 80 
80 
Pupil G - Pre-Test - 90 - 7'5 - 80 - 90 - 3'5 - 20 - 10 
Final Test - 90 - 90 - 80 - 80 - 80 - 90 - 90 
Pupil H - Pre-Test - 70 - 40 - 70 - 90 - 20 - 80 - 0 
Final Test - 90 - 70 - 70 - 80 - 60 - 40 - 80 
Pupil I - Pre-Test - 70 - 60 - 80 - 90 - ~0 - 10 - 40 
Final Test - 6'5 - 80 - 3'5 - 80 - 30 - 70 - 80 
Pupil J - Pre-Test - 80 - 40 -100 - 60 - 20 - 30 - 70 
Final Test -100 - 70 - 60 -100 - 60 - 40 - 80 
Pupil K - Pre-Test - 80 - 40 -100 -100 - 20 - 40 -100 
Final Test -100 - 70 - 60 -100 - 60 - 80 - 90 
Pupil L - Pre-Test - 60 - 60 - 30 - 30 - 10 - 30 - 60 
Final Test - 70 - 70 -100 -100 - 0 - 70 - 70 
Pupil M - Pre-Test - 50 - 70 - 90 - 80 - 0 - 20 - 10 
Final Test - 90 - 40 - 60 - 90 - 70 - '50 - 60 
Pupil N - Pre-Test - 30 - 30 - 40 - '50 - 50 - 40 - 60 
Final Test - 60 - 70 - 90 - 90 - 80 - 60 - 70 
Pupil 0- Pre-Test - '50 - '50 - 40 ~ 70 - 0 - 0 - 0 
Final Test - 90 - 80 - '50 - 40 - 60 - 70 - 60 
Pupil P - Pre-Test - 40 - 30 - 40 - 60 - 10 - 0 - 0 
Final Test - 70 - 60 - 60 - 80 - 40 - 40 - 30 
Pupil Q_ - Pre-Test - 60 - '50 -100 - 60 - 10 - 10 - 0 
Final Test - 60 - 70 - 70 - 70 - '50 - 80 - 60 
Pupil R - Pre-Test - 40 - 20 - 80 - 70 - 0 - 0 - 0 
Final Test - 40 - 60 - 70 - 80 - 80 - 80 - 60 
Pupil S - Pre-Test - 80 - 60 - 60 - '50 - '50 - 20 - 70 -
Final Test - 80 - 60 - 30 - 4o - 60 - 60 - 70 -
Pupil T - Pre-Test - '50 - 70 - '50 - 70 - 20 - 20 - 40 
Final Test - 70 - 30 - 40 - 90 - 90 - 80 - 90 
Pupil U - Pre-Test - 10 - '50 - '50 - 40 - 30 - 40 - 30 
Final Test - 60 - 80 - 60 - 60 - 40 - 70 - 70 
Pupil V - Pre-Test - 40 - 40 - 60 - 70 - 80 - 10 - 10 
Final Test - 30 - 70 - '50 - 40 - 20 - 80 - 70 
Pupil W - Pre-Test - 10 - 40 - 40 - 30 - 20 - 60 - 60 
Final Test - 50 - 70 - '50 - 60 - 70 - 60 - 60 
. ' l (~ 
Pupil X - Pre-Test - 40-- 30 - 20 - 40 - 30 - 50 - 30 
Final Test - 60 - 20 - 60 - 50 - 40 - 60 - 70 
Of the lower group 75% of them did well in the Pre-Test 
and Final Tests. 
~~> 
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CHAPTE...B. VI I 
SUGGESTIONS FOR FURTHER REcEARCH 
SUGGESTIONS FOR FURTHER RESEARCH 
1. This study could be given to other First Grades 
in the month of September to determine a greater reliability 
of t he study. 
2. A Study could be made to see which words of the 
Scott Foresman of fered confusions to children in other basal 
systems. 
3. A study could be made to determine which Exer-
cises are of va~ue for Slow Learners. 
4. A more extensive set of exercises to improve 
, Rhyming Pictures and Rhyming Words could be developed. 
5. Seat work exercises to help eliminate reversals 
could be developed. 
6. Seat work which developes other skills than 
those used in this study could be evaluated. 
,., _ 
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CHAPTER IX 
APPENDIX 
DIRECTIONS FOR PRE-TEST 
1. Color Test 
Color each flower and lea f the color that is written 
in it. 
2. Auditory Discrimination Test 
Look at the picture in the square. Draw a circle around 
the letter that it begins vri th. 
3. Rhyming Words Test 
Look at the pictures in each square. Draw a line under 
both pictures if they rhyme. 
~. Rhyming Pictures Test 
One picture in each row has a different sound than the 
first picture in the row. Find the pictures that rhyme 
with the first picture and mark it. 
5. Visual Discrimination Test 
a. Draw a ring around all the letters in the row that 
are like the first letter in each row. 
b. Draw a line between the letters that are alike. 
6. Visual Discrimination Test 
7. 
a. Draw a line between the two v.rords that say the same 
t hing. 
b. Dra w a line from the d in the center to the words 
t ha t begin with d. 
Draw a line from t he !! in the center to the words 
that begin with li· 
Visual Discrimination Test 
Draw a line under all the words that begin with 1· 
Draw a line under all the words that begin with k. 
··- I ' ' j _i I ' 
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COLOR TEST 
Color each flower and leaf the color that is written in it. 
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AUDITORY DISCRIMINATION TEST 
Look at the picture in the square. Draw a circle around 
the letter that it begins with. 
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RHYMING WORDS TEST 
Look at the pictures in each square. Draw a line under 
pictures that sound alike. 
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RHYMING PICTURES TEST 
One picture in each row has a different sound than the 
first picture in the row. Find the pictures that sound 
like the first picture and mark it. 
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VISUAL DISCRIMINATION TEST 
a. Draw a ring around all the letters in the row that 
are like the first letter in each row. 
b. Draw a line between the letters that are alike. 
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VISUAL DISCRIMINATION TEST 
a. Draw a line between the two words that say the same 
thing. 
b. Draw a line from the 9. in the center to the words 
that begin with d. 
c. Draw a lin~ from the w in the center to the words 
that begin with ~· 
run 
n 
. r'l.-\r) 
~-
)< /.---\ e:>o 
.,e. 
- o.-od 
~~0 
-no 
VISUAL DISCRIMINATION TEST 
Draw a line under all the words that begin wit~ l• 
Draw a line under all the words that begin with ~· 
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Draw or cut from old magazines, mount, and have 
ready the following set of pictures used in the story: 
Baby bottle 
boat banana 
bib blocks 
bowl bunny 
ball 
buggy 
beads 
bonnet 
blanket 
bathtub 
Display the pictures on t he chalk tray. Children 
take turns finding the cor rect picture , naming it, and 
placing . it on the flannelo graph, a s t he teacher tells 
the story. 
STORY: 
Today \•Te will have fun with words that begin with b. 
(Place large letters B b on one corner of flannelograph.) 
Here is Baby's picture. (Place on flannelograph under the 
letters.) Baby's name begins with B. 
Every morning Baby has a bath. Find t~e picture of 
something mother \'Till u se when she gives Baby her bath . 
(bathtub). mell us what it is and put it on the flannelograph . 
Baby likes to have a bath. She thinks it is fun. Mother 
lets her play with a toy in the water. Which toy do you 
t h ink it is? (boat). After her bath it is time for 
breakfast. What will mother put on Baby to keep her clean? 
(bib). 1/Jhen Baby's breakfast i s ready mother puts t he 
Cere~l in a (bovrl) and milk in a (bottle). What 
------- -------
fruit will Baby eat? (banana). After breakfast mother put 
Baby in the playpen. She gave her four toys to play vri th. 
Find them. (beads, ball, blocks, bunny). It was such a nice 
day mother decided to take Baby out .for a ride. First she 
put on Baby's coat, t hen she put on her (bonnet). 
She carried Baby out and put her in the buggy. Find the 
buggy. It was rather chi l ly outdoors so mother tucked some-
t hing around Baby to keep her warm. vfuat was it? (blanket). 
All these word s begin with b. As I point to the pic-
tures s ay t he na mes after me. ( Say t he words empha sizing 
t he first sound and have the children repeat each word) -
Baby, ba thtub, boat, bib, bov;l, bottle, banana, beads, ball, 
blocks, bunny, bonnet, buggy, blanket. "vJhat y.;as the first 
letter of each vTOrd?" (b) 
RIDDLES 
it/hat does t h e dog say that begins with b? (bow-wow) 
vfuo gives u s honey? (bee) 
1;/hat color i s the sky? (blue) 
What color i s Jolli~'s shoes? (brown) 
What do you buy at the circus that begins with b? (balloons) 
Who cuts your hair? (bar ber) 
'lihom did Goldilocks visit? (Bears) 
Independent practice: use work sheet B b. 

19 
Color tbe pictures whose names begin with "b like balloon". 
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Prepare the following set of pictures: 
Nother mea t muffins macaroni mailman 
mittens melon medi cine magazine mar s hma llo\lr 
Display the pictures on the chalk tray. Individual 
children f ind t he picture, name it, and place it on the 
flannelograph as the teacher tells t he story. 
"Our pictures today begin with M like Hother ." (Place 
letters M m and i'lother 's picture on flannelograph). 11 ~-Jno is 
thi s? 11 (Mother) 11 \·Ji t h what letter does lvfother start? 11 ( N). 
STO RY : 
You r emember in our story yesterday Mother we,s taking 
Baby for a ride. Before they s tarted Mother put something 
on Baby to keep her jands warm. Can you find them? (mittens). 
Ivlother wheeled Baby down the street to the big super-market. 
When t hey v-rere inside, 1viother got a push cart to put the 
groceries in. Baby rode on t he back of it. See if you can 
find five things Mother bought in the grocery store. (llfeat, 
macaroni, marshmallows, melon, muffins). On the irlay home 
l"iother stopped at the drugstore. What do you t hink she boug ht? 
(medicine). Just as t hey got back to the house they met the 
man who brings t he mail coming down the walk. Put his picture 
on t he flannelo graph. (mailman). He brought M.other something 
to read . (ma gazine). 
r. )1 .. 
1-;. ... v_ ' 
nwith what letter do these t hings begin?" (m). 11'Say 
the words as I point to them." (Say the words slowly, empha- -
sizing the initial sound): 1-fother , mittens, meat, ma caroni, 
melon, marshmallow, muffins, medicine, mailman, magazine. 
Remove pictures from flannelograph by having individual 
children take down a picture and say: "Thi s i s a melon. 
Melon begins with m. 
Riddles: 
1. I am t hinking of some t hing the cat says t ha t begins with 
m. (Meow) 
2. I am thinking of something that is up in the sky at night. 
It begins with m. (moon) 
3. I am thinking of the way soldiers walk in a parade. It 
begins with m. (march) 
4. I am thinking of something we hear on the radio. It 
begins with m. (music) 
5. I am thinking of something to drink that begins with m. 
(milk ) 
6. I am thinking of what happens to the sno~~an when t he sun 
is hot. (melt) 
7. I am thinking of something Nother ha s to do when you t ear 
your clothe s. (mend) 
Independent practice: Work sheet M m. 

Color the pict1lres whose names begin with "m like mouse"·· 
Put a blue line under the pictures whose names do not 
begin with m. 
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Place the following pictures on the blackboard ledge: 
father fish 4 
farmer frog 5 
fence fox flowers 
Individual chi l dren find t he picture, name it, and place 
it on the flannelograph as the teacher tells the story. 
STO RY: 
One day Father took the family for a ride to the 
farm. (Put Father's picture on the flannelograph.) 
The farmer was busy working. Find the farmer. He was put-
ting something ·around the field to keep the covJS from 
wandering away. (fence). While Father talked to the farmer, 
the children ran do\!m to the pond. They looked down into 
the clear water to see the (fish). Suddenly a little 
---
green animal came hopping towards Baby. Wnat do you think it 
was? (frog). Baby tried to catch him but he jumped into the 
water. vJhile the boys were fishing , Baby picked some __ _ 
(flowers) for Mother. How many fish do you think Dick caught? 
(4). How many did David catch? (5). On the way home they 
saw a little animal run swiftly across the road. He was red 
and had a bushy tail. Some dogs were chasing him. He was 
a (fox). 
Let us say the names of all the things t he children 
saw on the farm whose names begin with f: farme r , fence, 
fish, frog, 4, 5, flowers, f ox. 
Remove pictures from flannelograph by having 
individual chi l dren take down a picture and s ay : "This is a 
fC'lrrrter. FRrrTier begins with f. 11 
Riddles: 
Tell me what the boys caught . ( f ish) 
Tell me what the farmer made to keep his cows in t he field. 
(fence) 
Tell me who owns the farm. (far mer) 
Tell me what you walk on in the room. (floor) 
Tell me how a clown looks. (funny) 
Tell me what a s alute in the morning. (flag ) 
Tell me what keeps a kitten warm. (fur) 
Tell me what keeps ,birds warm. (feathers) 
1 Independent practice: Work sheet F f. 

Color orange all the pictures whose names begin with 
ttf like fish"·· Draw a green x under the pictures whose 
names do not begin with f. 
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Place the following set of pictures on the blackboard l edge: 
Tommy toothbrush turtle tank 
towel toaster toad train 
teeth toa s t t adpole tugboat 
Individual childr en f ind t~e picture, name i t , and place it 
on t he flannelograph, as the teacher tell s t he story . 
STORY: 
"Thi s is Tommy." (Put picture of Tommy on 
Fl annelogr aph). Tommy's name begins with T. (putT ton 
flannelograph ). 
Tommy was a sleepyhead. He didn't want to get out of 
bed. Nother called, "Hur ry Tommy, you will be late for 
school." Tommy tumbled out of bed. He I•Ient into the ba t hroom 
to wash his face and hands. He dried t hem on a (towel). 
Then he brushed his (teeth) with his (toothbrush). 
What do you think Tommy had for breakfast? (to2st). He made 
it himself in t he (toaster). After breakfast Tommy said, 
11 I must go t o school early today. I t i s my turn to fe ed the 
animals." Can you find three animals t ha t Tommy had to feed? 
(turtle, toad, tadpole). Before school started tommy and his 
friends Peter had fun pl aying with the toys. Find t hree toys 
the boys played with. (tank , train, tugboat). 
Say the names of three toys t ha t begin with t: 
tank , tugboat, train. 
Say t he n 2mes of three animals that begin yJi th t: 
toad, turtle, tadpole. 
Say the names of two things you use in the bathroom: 
towel, toothbrush. 
Listen to these words and tell me which ones begin with t: 
tank - sank - tea - bee tie - go - tar - look 
all - fall - tell - bell tail - rail - time - chime 
tag - rag - sag - ten ta s te - waste - sack - tack 
hill - till - tight - fight pickle - tickle - riddle - t able 
Which one does not begin with t: 
tank - sank - tea tie - tar - look 
tall - f all - tell pickle - tickle - table 
tag - rag - ten rail - tail - time 
till - tight - fight waste - taste - tack 
Independent practice: Use work sheet T t. 

Put a green line under t he pictures who se names begin 
with " t like treett. Color tho se pictures. 
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Place the following on t Le blackboard l edge: (pictures) 
Sally sun sweater skirt 
star stairs suitca s e scooter 
Santa slippers skates stove 
stock ing s andwich steamboat skis 
Indiv:i:dual children select t he cor rect picture, name it, and 
place it on t he flannelogr aph, a s teacher tells s tory. 
STORY: 
Our story today is about Sally. U(Put her picture on flannel-
ograph). "Her name begins with S. (PlaceS s on flannelograph). 
It was t he night before Christmas. Sally wa s as 
excited as could be a s she watched Fa t her decorate the tree. 
It was a pretty tree all covered with twinkly lights and on t he 
very top Fa ther put a big , silver-----(star). Sally hung her 
------(stocking) near t he fireplace. She wanted someone to be 
sure to see it when he came dovm the chimney. Who? (Santa). 
She wa s afra id Santa would be hungry after his long j ourney 
from t he Nor t h Pole so what do you think she put on a little 
table near t he tree? (sandwich). Then she went to bed. In the 
morning something woke her up by shining in her eyes. It wa s 
the ----(sun). Sally jumped out of bed and r an down t he -----
(stairs). There under t he tree was a big pile of presents. 
Find t hree gifts t hat Sant a left for Fa t her. (s l i pper s , 
sweater, suitcase). Fi nd three t hings fo r Sal ly' s br other. 
(skate s , skis, sailboat). Find t hr ee t hings for Sally. (skirt, 
scooter, toy stove). 
"'fhe names of all these things begin with what 
letter? 11 ( s). "Let us say them together. "Sally, star , 
stocking , Santa, sandwich , sun, s t airs, slippers, sv1eater, 
suitca se, ska te s , skis, s teamboat, skirt, scooter, s tove". 
11I am going to make up a riddle about one of the 
pictures. See if you can gue s s which one. The one who guesses 
correctly ma y make up t he next riddle . 11 
(If children are unable to make up riddles t he 
following ma y be us ed.) 
1. I am thinking of someone who i s fat and jolly. 
He comes down the chimney. Who i s he? ( Santa). 
2. I am thinking of somet hing big, and round, and ye l lovT. 
It gives u s light. \·Jhat is it'? (sun). 
3. I am t hinking of something that keeps you warm. 
Boys and girls wear it, too. What is it? (sweater). 
4. I am t hinking of somethi ng long and thin. 
Boys have fun on them. They give tbe boys a fast r i de. 
What are t hey? (skis) 
5. I am t hinking of somet hing bright and sparkly. 
It is f ar away. We see it at night. Wha t is it'? (star) 
6. I am t hinking of something to ride on. 
It has two wheels. Wha t is i t? (scooter) 
Independent practice: Work sheet S s. 

Dr aw some gifts who se names begin wi t h " s like s tar" and 
hang one on each s . (sled, s carf, sock , ski, scooter .) 
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Place t he following pictures on the blackboard ledge. 
rooster . robin river rock rocking horse 
,, 
r abbit roof radio rope rowboat 
II Individual children select t he correct picilure, name it, 
and place it on flannelograph, as teacher tells story. 
I' 
ttHere is a picture of a rabbit. 11 (put picture on flannelograph) 
I "Rabbit begins vli th R." (put R on fl annelograph) 
I STORY: 
I· Little Rabbit opened the door of his littlehutch and 
jumped out. Into the barnyard he hopped. "Cock-a-doodle-doo," 
said someone. Little Rabbit looked all around till he saw a 
___ (rooster}· Mr . Rooster was sitti ng on top of the hen 
1 house, way up on the ___ (roof). "Hello," said Little Rabbit. 
He hopped along until he met a bird with a red breast. It was 
1 a (robin). "Hello, Robin," said Little Rabbit. The robin 
11 was pulling a worm from the ground and couldn't answer. Around 
the corner of the hou se Little Rabbit saw Ba by. She was having 
II 
a ride on a (rocking hor s e). Little Rabbit looked in the 
11 windo'.if . He saw Mother making a pie while she hea rd Dick say to 
I, 
II Peter, Let's go Svlimming." Little Ra bbit hopped along behind 
1 t he boys until they came to the rive~. After their swim t he 
1 boys played in and old ___ (ro1.<rboat). It was tied to a big __ 
(rock ). with a (rope). The boys ha d so much fun in the 
I! water t ha t Little Rabbi t wished he could swim too. 
I 
With what letter do t he names of a ll t he s e things sta.rt? (r) 
Say t he words together, rabbit, roo s ter, roof, robin, r adio, 
rocking horse, river rowboat, rope rock. 
Bring me an animal whose name starts with r. 
11Rabbit starts with r. II 
Bring me a toy whose nme starts with r. 
"Rocking horse starts 'YJi th r. rt 
' Bring me something that plays mus.ic t hat starts with r. 
II 
"Ra dio begins with r.n 
, Bring me the picture of a boat that starts with r. 
"Rowboat begins with r. 11 
Bring me the picture o f a place to go swimming . It begins with r. 
II 
"River begins with r." 
Bring me something girls jump with that starts with r. 
"Rope begins with r." 
Have children tell things to do that start with r. 
( (run, read, ride, roll, row, rock, race) 
' 
1  Independent practice: Work sheet R r. 
II 

B. I. 
Draw a red line under the pictures which begin with r. 
Dra,·r a blue x under the pictures which do not begln. 
with r. Color the r pictures. 
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" Place the f ollowing pictures on the blackboard ledge: 
duck daisy diver dentist 
dog daffodi l doll dinner 
donkey dandelion drum dessert 
deer doctor dairyman doughnut 
Individual children select t he cor rect picture, name it, 
I 
1 and place it on the flannelograph, as teacher tells story. 
,I 
STORY : 
Once there was a boy named Dick . (Put Dick 's picture 
on t he flannelo gr aph .) Dick's name begins with D. (Put D d 
on t he fl annelograph.) He liked to drew pictures. Ever y day 
when he finished his school work he would say to the teacher, 
tttvray I draw today?" !~~very day he would choo se something dif-
fer ent to draw, but ever ything he drew began with t he letter 
d. 
On lVIonday he drew animals. Find four animals that he drevr. 
(donkey, duck, deer, dog) 
On Tuesday he drew flower s . Find t hree of them. 
(daffodil, dai sy, dandelion) 
On \vednesday he drew the people he might be when he grew up. 
(doctor, denti s t, dairyman, diver) 
On Thursday he drew toys. 
(doll, drum) 
On Friday he drew things to eat. 
(doughnut, dessert, dinner) 
"Let's name all the things Dick drew in a vreek: 
(Emphasize initial sound): duck, dog, donkey, deer, daffodil, 
daisy, dandelion, dentist, doctor, dairyman, diver , doll, 
drum, doughnut, dessert, dinner. 
Distribute t he pictures again, and ask each child to 
give the name of his picture, then have him give anot.her word 
that begins with d, as: 
"Thi s is donkey. Day begins with d like donkey." 
Independent practice: Work sheet D d. 
48 
Color the pictures whose names start with "d like door". 
Put a oircie around the pictures the names of which do 
not begin with d. 
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Place the following pictures on the blackboard ledge: 
Humpty Dumpty hat hatchet 
hobbyhor s e horn hearts 
handkerchief hair 
Individual children select the correct picture, name it, 
and place it on t he flannelograph as teacher tells story . 
Our nicture today will begin with h. (Put H h. on · 
the flannelogra ph.). Hat begins with h. (Put witch's hat on the 
flannelograph). 
STORY: 
It was Halloween. Dick £nd Jane were having a 
II 
11 party. Everyone were a funny costume. Dick looked like an egg . 
He was (Humpty Dumpty). Baby was dressed like a 
valentine. She had big (hearts on her dress and in her 
________ (hair). One boy was an Indian. 1Nhat do you t hink he 
l carried in his hand? (hatchet). Another boy made believe he 
was a cowboy. He rode around on a ____________ (hobby Horse). 
Little Boy Blue made a lot of noise blo-vring his ___ ( horn). 
Jane dressed like a witch . She wore a big, tall ____ (hat). The 
children bobbed for apples, played "Drop the ___ (handkerchief), 
and other games. Ever yone had fun at the party. 
Bnston UnM>nttY 
ichool of EducatiOG 
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All these pictures begin with what letter? (h) 
Say the names of t he pictures as I point to them: 
Humpty Dumpty, hearts, ha ir, hatchet, hobby, hor se, born, 
hat, handkerchief. 
1 Finish the se sentences with a word t ha t begins with h • 
1. Girls like to have curly • (hair) 
I 2. We wear hats on our .(head) 
3. Bees give us • (honey) 
I 4- • vJe live in a .(house) 
5. Horses like to ead • (hay) 
I 6. The carpenter drives nails with a .(hammer) 
7. Airplanes are kept in a .(hangar) 
I 8. You hang your coat on a • (hook ) 
Independent practice: Work sheet H h. 
53 
Ii h 
Color the picture s whose names start with "h like hat". 
Dr aw a line under the pictures T.<Thich do not be gin like ha t. 
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Place the following on t he blackboard ledge: 
girl green grass grape s 
gold ga te gloves 
Individual children select · the cor rect picture, name it, 
and place it on the fl annelogr aph, a s tea cher tells story. 
Thi s is a picture of a little girl. (Put girl's 
picture on flannelo graph.) Girl begins with g. (P.ut letter s 
G g on corner of flannelogra ph.) 
STORY: 
Once upon a time there wa s a little girl. Her hair 
was t he color of ________ (gold). She had two pets . Can you 
find them? (goat, goo se). One day the little girl forgot 
to close t he garden. ____ ( ga te). The goat saw t he open 
ga te and went into the garden. He ate all t he 
-----
(green grass), and all the flower s , and even the little 
girl's ________ (gloves) t ha t she had left out on t he ground . 
1. Find two color pictures t ha t begin vTith g. 
"Gold begins with g. Gr een begins with g ." 
2. Find the pictures of two pets "YTho se names begin with g. 
"Goat begins with g . Goo se begins with g ." 
3. Find the things that the goat ate who se names begin with g • . 
" Grapes begin with g ." 
11 Grass begins with g.n 
tt: Gloves begin with g. 11 
Rhymes: 
• 
1. I am thinking of a word that rhymes with ~ but it 
begins with g. (game) 
2. I am thinking of a word that rhymes with sun but it 
begins with g . (gun) 
3. I am thinking of a word that r hymes with ~ but it 
begins with g. (green) 
4. I am thinking of a vrord that rhymes with round but it 
begins with g. (ground) 
5. I am thinking of a word that rhymes with stunt but it 
begins with g. (grunt) 
6. I am thinking of e word that r hymes with ~but it . 
begins with g. (goat) 
7. I am thinking of a word t hat r hymes with vaseline but it 
begins with g. (gasoline) 
8. I am thinking of a word that r hymes vTith m2, but it 
begins with g. (go) 
Independent practice; Work sheet G g. 
II 
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Put an x under t he pictures of things t ha t begin with 
"g like g'"'·rage". Color t h6m. 
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Plade the follovring pictures on the blackboard ledge. 
curta ins carpet candy coat 
cup candle carrot collar 
couch cabbage corn dap· 
clock cake cookie cocoa 
1. Put the letters C c on top of the pocket chart. Indicate 
t he above pictures. "The names of all t hese pictures 
begin with this letter C. 
Children classify the pictures into the follovring 
catagories. Things for the hous e, Things to eat, Things 
to wear. Children place each picture in t he correct 
column and say. "Cabba ge begins with c. It is a 
vegetable ." etc. 
11. Children say the "Yrords on the pocket chart a s the teacher 
points to t hem, emphasizing the initial consonant. 
lll.Call for c- words by descr iption and ask chi l dr en to say 
the answer. 
1. A baby cow. (calf) 
2. \•lhere we put our clothes. (clo set) 
3. Something t ba t takes pictures. (camera) 
4. An animal with a hump on his back . (camel) 
5. An Indian's boat. (canoe) 
6 1 
6. Pn animal that catches mice. (cat) 
7. The funny man a t the circus. (clown) 
8. An animal who gives us milk . (cow) 
9. What a rooste r says. (Cock-doodle-doc) 
10. Somet hing black that we use to make a fire. (coal) 
Independent practice. Work sheet C c. 
G3 
In each square draw something that begins with ''c like 
car". It must be something that could be found on a 
farm - cow; calf , car, cat, carrot, cabbage, corn. 
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Place the follo1-ring pictures on the blackbo ard l edge: 
lamb lemons lilies 
lady lettuce lake 
letter lilacs ladder 
Individual children selec t the correct picture, name it, and 
place it on t he flanne logr aph , a s teacher tells s tory . 
The story today is about a little lamb. (Place pic t ur e of 
lamb on flannelograph.) Lamb begins with L. (Place L 1 on 
t he fl annelograph .) 
STORY : 
Once there was a little l amb. He belonged to a kind 
----
(lady). Everywhere t he l ady v1ent t he li t tle lamb went 
too. He followed her t o the groc er y store where she went to 
buy some ______ and ______ _ (lemons, lettuc e). He followed her 
to t he post off ice "'hen she mailed a ___ (letter). He 
follovre d her to the ga r den v1here s he picked and 
----
(lilacs, l ilies ) for a bouquet. vJhen she 1tTent S'YTi mming he 
I followed her to t he (lake). Ee even tried to follow her up 
t he (ladd er) whi c~ she put a gains t the tree so s he could 
pick some c her ri e s. T~i s made t he l ady laugh and l augh . 
6 6 
Say all the words that begin with 1: l amb, l ady, letter, lem-
ons, lettuce, lilacs, lilies, lake, la.dder. 
These wo r ds begin with wha t letter? (1) 
Say aloud t he following sentences containing words that begin 
with 1. Children li s ten then name the 1-words. 
1. Lillian went to t he libra r y. 
2. The little lamb played on the lawn. 
3. Listen to t he lion ro ar. 
4. Father lifted the long log. 
5. Lilies and lilacs are pretty flowers . 
6. The l~dy laughed at the lamb. 
7. La r ry lit t he lantern. 
8. The lest leaf floated down. 
Independent practice: vlork sheet L 1. 

r 
1. l 
Color yellow all the pictures who.e names begin with 
11 1 like light". Put a green line under the pictures 
which do not begin with 1. 
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On the blackboard l edge display the following pictures in 
mixed order: 
Jumping-Jack 
Jack-in-the box 
Jack and Jill 
j ar 
jello 
kite 
kangaroo key 
king 
kettle 
Place a jack-o-lantern on the l eft side of pocket chart. Put 
, a kitten on the righ t side. 
Direct - the children to choose pictures that begin like the 
first key picture and place them under the jack-o-lantern. 
Direct in t he same ma rmer for the other key picture-kitten. 
Have ell t he ch ildren say all t he \>lords t hat "begin with j 
like jaak-o-lantern." 
Say all the words that "begin vli th k like kitten." 
Riddles: 
1. I am thinking of something to eat tha t begins vri t h j--
(j ello, jelly, j am ) 
2. I am t hinking of a dance that begins with j. (jig) 
3. I a n1 t hinking of a brother and sister whos e names beg in 
with j. (Jack and Jill). 
4. I am t h inking of somet~ing we make out of pumpldns for 
Halloween. (j ack-o-lentern) 
I' 
5. I am think ing of a r oom in t he hous e tha t s tarts vli t h k . 
(kitchen). 
6. I am t h ink ing o f s omething children fly on a v.rindy day 
tha t be gins with k . ( k ite). 
7. I am thinking of s ome t hing t ha t unlocks t he d oor that 
begins with k. ( key). 
8. I am t hinking of s omething we boil water in that s tarts 
with k . (kettle). 
Shuffle the pictures. F'lash t he pictures card s and c a l l on 
t he chi l dren to name t he picture and tell with what letter 
the n ame begin a v.ri th, a s: "King be gins ,,lith k. 11 
Independent pra ctice: Work sheet J j K k. 
individual 
molds. Chill until firm in refriger-
ator (not freezing unit) 30 to 60 min-
utes. Unmold. Garnish with grapes, 
pears, plums. Serves 4 to 6. 
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Color orange the picture s of things who e names stcrt 
with 11 j like ja r ". Color yellow the pictures Oi t hings 
who se names begi n with "k like kettle". 
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' On t he bl .s ckboard l edge display the follo\ving pictures: 
needle 
napkin 
nail 
nest 
neckti e 
nev1spap er 
no se 
nur s e 
nut 
9 
19 
11 The nGmes of t he s e pic-tures begin \-Ti t h n. 11 (Put l\T n on top 
' of pocket chart.") Say t h E- vmrd s together. 11 (Pronounc e 
slowly, emphasizing the initial consonpnt. ) 
Riddles: 
Find t he pictur e t ha t answers the riddle and put it on t he 
pocl{et char t. The an swer must be a \vord that starts with n. 
1. Mother use s it to mend the clothes . (needle). 
2. \<Je us e it at t he tabl e:- w11.en we ea t. (na pkin). 
3. We have them on t he end of our finger s . (nail s ). 
4. A pla ce where hens l ay eggs. (nest). 
5. Father wears one around his neck . (necktie). 
6. Something we read every day. (newspaper). 
7. Part of our face. ( No se). 
8 . A woman who vmrks in a hospital. (nurse). 
9. Wha t t he sq:Jirrels put away for t he winter. (nuts). 
77 
GANE: 
We will play a game with words that r hyme. I tll say a word 
and you say a vrord beginning with n t hat r hymes 111i th it. If 
you say a wor d that doesn 't rhyme or does not begin with n, 
you are out of t he game . 
sa. me (ne.me ) vest (nest) lot (not) 
ha il (nail) cow (now) r ose (nose) 
deck (neck) so (no) poi se (noise) 
but (nut ) s hine (nine) pickle (nickl e ) 
haughty (naughty) purse (nur s e) slumber (number) 
Independent practice : Work sheet N n. 

Put an x under the picture of objects the names of 
which begin with "n like nail". Color those pictures. 
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Display the follovring pictures on the bla.ckbo 2rd l edge: 
Peter potatoes pansies pig pie 
peas peaches petunias pail 
pumpkin pears puppy pancakes 
Individual ch ildren selec t the correct picture, na~e it, 
,I and place it ori t he flannelograph , as teacher te l ls story. 
Our s tory today is about this little boy. His name i s Peter. 
(Put Peter' s picture on the fla.nnelograph . ) Pe ter begins 
with P . (Place P p on flannelograph). 
STORY: 
Peter was seven years old. He lived on a farm. In 
the spring he helped Father plant the vegetable garden . Fi nd 
1 three vege t ables Father and Peter planted. (peas, pumpkins, 
potatoes). In t he summer he helped pick the fruit. Find two 
kinds of fruit that grew on the farm. (peaches, pear s ). 
Sometime s he helped mother take care of t he flower garden. 
Find the two flov:ers that mother lilted best. (pansies , 
petunias). Best of ell he liked to play with his pet 
----
. (puppy). Every morning and night the puppy went with Peter 
vlhile he f!:ed t he ____ ( pig). Peter carried the pig 's food 
in a (pail). Working so hard made Peter hungry . He was 
alwAys happy when Hother had and ___ for supper. (pie , 
pancakes). 
82 
, The names of these pictures begin with what letter? (p). 
Say the -vmr ds together: Peter, peas, pumpkins, potatoes, 
peac r1es, pears, pansies, petunias , puppy , pig, '9 8 il pancakes, 
pie. 
Listen to these words and tell me which ones begin with p . 
Which one s do not begin wi th p? 
1. pen, pencil, paper, napkin. 
2. plate, platter, jelly , picnic. 
3. ~' page, picture, pare. 
4. pine, tree, parrot, peanut. 
5. pick , pear, paint, fence, 
6. lunch , pineapple, pie, pumpkin. 
7. fickle, pickle, pl ay , puppy~ 
8. pi pe, ripe, plane, pull. 
1 9. pink, place, f ace , pa ce. 
10 . pill, pans, paddle , saddle. 
11 Independent practice: vJork sheet P p. 
84' 
Color the pictures that begin with "p like pear 11 • 
Draw a green circle around the objects that do not 
begin with p. 
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Display t he following pictures on t he blackboard l edge: 
vJagon whiskers wing 
wheelbarrow wig wall wishbone 
All t hese vmrds be gin \•rit !:L vl . (Put 1:J w in pocke t che rt.) 
Find t wo pictures of t hings t hat ha ve vJheels. 
Find two pic tures of t hings made of hair. 
Find tv.ro t hings tha t are part of a hous e . 
Find tvm t hing s t he t are part of a chicken. 
Children insert t he cor rect pair of pic tures in t he pocke t 
chart. 
Ri ddles: 
1. What does t he r obin eat that begins with w. (worm) 
2. Wha t does the cat do after she e ats? (wash ) 
3. Hba t does father do to earn money that begins with w? 
(1trork ) 
4-. ~'/hat makes the tops of the trees move? (vTind ) 
5. Wha t does t he f ireman use to put out the fire? (water) 
6. Wha t does Santa wear on his face t hat begins with "ItT? 
(w.thiskers) 
7. ':Jhat do we drink when v.re are t hirsty? (1.,rater) 
S. Of wha t i s your de sk made? (wood) 
GAHES: 
All stand up. I '11 say some \<JOrds that begin ~rri th w and 
some \•Jords tha. t do not begin with w. If you hear a vro r d 
that begins with w, clap your hands . If you clap for any 
other sound than w, you are out of the game and must sit 
do~rm. Listen carefully . 
cannot whip boat word 
warm mother watch hous e 
hill wade hello wish 
dance won wheel barro'l.v July 
water jar jam noi s e 
Independent practice: Hork sheet W w. 
S8 

Color the objects in each picture whose name begin with 
nw like wishbonett. Put a blue x on the objects whose 
name does not begin with w1 
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RHYMING PICTURES 
Mimeograph the following pictures on oak tag. 
Provide a set of six for each child in the group. Include in 
the set one picture that does not rhyme. 
Words for the r hyming pictures were taken from 
Durrell and Sullivan's Teacher's Manual Preparatory Unit p.l20. 
pear bear 
tree - bee 
flag -· bag 
bed - sled 
sun - gun 
boy - · toy 
dish - fish 
house - mouse 
Duck - · truck 
box - fox 
train - rain 
kitten - mitten 
monkey - · donkey 
plane - can e 
corn - horn 
ba t - hat 
shell - bell 
boat - goat - coat 
swing - king - ring 
dog - · log -~ frog · 
man - can - fan 
mail - tail - pail 
nail - tail - pail 
spool - school - stool 
Non-rhyming words : hen, drum, cake, light. 
For group work: 
1. Have the children select the r hyming C8rds , place 
t hem s ide by side on the blackboard ledge, and s~y, "Pear 
r hymes with bear". "Tree rhymes with been. 
, 2. Distribute the pi cture cards, Ask: 11 W'L"l0 has a 
picture t hat rhyme s with pain"? (train) etc? 
3. Put half t he picture car ds on the bla ckboard 
ledge. Di s tribute t he pictures which rhyme with t ham. Ask 
each ch ild to place his picture beside the picture with which 
it rhymes. 
4. Display picture cards on t he pocket chart on 
blackboard ledg e. Direct child to find a picture that rhymes 
with tree, with red, tee. Child find s t he picture that says, 
"Bee rhymes with tree". etc. 
95 
5. Distribute the cards. "Who has a card that 
rhymes with flag? 11 (bag). 
"Tell me another word that rhymes with flag and 
bag." (tag) or "Tell me all the words you can think of that 
rhyme with flag and bag. 11 
For Individual Work 
Lay the rhyming pictures side by side on desk. 
96 
97 
( 
! 
bex 
J 
_I\ 
I c.-- -
house 
•ish 
-star 
tish 
ear 
hor 
r 
I 
i I 
I 
I 
100 
I I '· 
101' 
,-------
shell 
I : ~ .. . • •i 
c 
-~--"- .- I 
ind 
' I . 
l 
,. 
j\ 
:~ 
. 
.. 
~ 
' 
, i 
.,l 
I 
1 
i 
. 
I 
' f l 
\ 
N 
.. 
.v( 
• 
' f 
L 
' 
' t1 · 
b---
:~_ ... _ .. ,· ,\ ... ""··· .~...... ··: . ,· ~ . 
. 
r · ·1 'V\ / T :1 '' ' 
., 
, ) 
.. ( 
: • 
; 
:. I j 
tf'\ ... \' 
\ , .I : \..P 
Jo no 
(A\e al 
104 
c 
. . ' .. - . n . ~- :- .-.. ·.-..: 
--
r.. •-..::• .. .: -· - ..... ~ .. , 
( 
. ,, 
.~ 
·,i 
I 
P. 05 
. '\ i 
a.re \,'Ke -the .fin;t \&ter 
:t ' ("" . ·..;· • . ;: ., •• ,;t· .. --;--· :.·· .• •.:,: ~ l'l'!! 
. 
'• J: 
·. 
!1 ~. ~ 
I 
., 
.. 
'• 
' ,. 
.J 
·. 
) --··---... _ 
.-c_ ___ _ /c 
• 
·: _ ... :"':" ..... . · .. .... .._ 
.·~· 
----- ·· .... ···~ _,~ · . 
JJ<· ~' .. ,_ ... ----·~-
... ~ ... •. -': ... l ~ , ..... •-""' ~ . . . ...... . 
;; 
" \ . 
f) 
· . .,--
l 
____.,-· 
~..,-· .-.----
~- .~ ·-· .. 
....... 
1.06 
., 
.! 
,. J 1.- '4 
.. 
·; 
.. 
'-1 
'• 
-~ 
!VO 13 !VI 1/0 . P a-tf ~)}SOil 
. Lf Vj; :to~ 
• 
.. 
t- Y ~ t .. . 
. 
.I 
'• ooc\ 
\-\ --- . .. ....-. . -~ . l --
., 
.. ~--~~~~~~~~ 
.. 

w 
so: 
no ~ n 
boy ~o. .~· . ~~11$01.,.. 
. a..S- ~ lj -... , 
1> i~ ~ ~ . . ' b..~ ·""' .......... ~ .... ,._ 
• 
w 
t\ ~ ' .. . . ,.-.. r } :.. ~ . "' .... ' f t '"'· 
-
1_1_: 
. ... 
•• 
··~ 
-
,. 
f 
• 
.. . : .. '~ ....... ' ... .. ~ .  
_... .. · · ~· · 
I 1_12 
\ 
~------..----· .. _ ..... 
, .... ~ ....... ..,. ............ _____________ .. ______ _ 
I I 
---~~~-.... --............. ....;_9-~:r~ . _. ·- ... .<!9 t.Hn 
v/ CL-/ L 1 J 

\ 
f b'tt 
~m\\ 
-
- -
o.w d~d \ ~\\ 
-
e. . o\\ 
Gto o\<e 
\Je 
" 
i 
ca 
-· 
. 
:i . 
) 
I 
.  
,: 
J .... . 
'') \' . : ' ) 
~, ... · \ \~ -~ . ,. 
:' 
I 
!' 
so 
. 1_1_5 
.. c 
. ...,_ 
., , . 
I I 
ft' ,,, :1:16 
,·, 
.. 
Gvo ( o/ ~ 
ff 
U.'-:J, \ \ • .. , --
\ n \ , 
........ 
() ~:: \.1 s 
t ' \ (.\ ~ 
r· , :\\ 
~~ , .. 
\ 
Cl ') 
1 
• 
• I 
' v 
.. h 
....-~~-n: . 
r,• I ,.., (:'7.~ 
~ ,('i' 
\ \~ 
5A NO 
... ~ 
• 
ttOe 
•. ·•""frt ! ·-~.) 
C· 
to f\; 
·1·h? t ~-. 
• 
,· .J 
. ., t !~ 
$ 
.,.,., .. ,$11'·. 
"',.,.,.. 
1 V\ll~· 
\,\, e 
.,~~- •. • ~-!I 
• 
\ 
,, 
_ .. ~ ... -:;. 
. 
.. 
II 
~; 
·: 
•.; 
.. 
~! 
., 
:~ 
I 
., 
· i 
·: 
:1:1! 
SOfrl<::~ 
. . . . . 
·, 
<!QO·l{ 
. ...... \ 
k r l 
t 
j 
f I .. _ _...._ .... _,_~:-N.f-ll..U 
t 
'• i 
l 
.  
. 
'i ,, 
·~ 
. , 
-~ 
At~ / 
~· . \.) : ( J~ , .. 
' -
, 
1 
il 
'" ·l 
.. 
5 
... 
• 
\ 
. . ( . 
... .. 
-
\
l -.. ;t 
.... t c.l[l!;=-------..1.,;~'\ 
~\ . ~ .r 
... 
• ,• 
I 
~.- . - .... ....,.. ........ -----'~ . ·'" . .. '1 ..,___,__ y·· I , \1\ 1' ' _, . 
-
I 
·~ 
~.: ~,.~&.-' 
.· 
.1 
•·. · ~ 
.. 
.. 
1_22 
, 
. ( 
J 
• 
t 
10• 
l 
' ( 
t 
0} 
we~ 
d 
I 
, Q 
I y 
'')0 • I 
• 
t OOY\ 
.ot 
• t .... , 
o-at 
' oQ 
_. 
WI 
\ ·-OG\. 
l p 
. \I 
ov" 
., .. ,oo\\ 
t 
oc 
• /lff9 
t\ 
a 
,_o\~ 
--
--· 
.. ... :'! . ... ~ ....,. ...... ~ • :.i 
.. 
• 
·-If/ ' t ' 
. . 
'125 
-~ I .. 
1 ..._-a~ r .S. 
....., ..... ,._....__. ....... ,_...,_~~- w•i•--- •" - • - -
l 
I 
• 
IF. '£ ..... .., 
~ i i l'"'t.. lf l 1 ,.... . :, \c , 
_g .. L __ £! _ .Q ! 
d. 
a-_ .. 
• ..~~ ,. .._•u v. ·'* ....,. .. --t ·• ; r • • ~ .. 
~ 
I 
;_ 
l 
I 
~ 
t''\a\t\e 
vV O':~" d .~ i 
\l 
- - ~L 
~"...U·. 
l 
... .Loo:· .). 
j 
! 
r 
~ 
~ 
~ 
f. 
.e.u .. /.. 
.:...~\::.:; . •.: ". ·~; ::'o. · :· .• !;'"~ : ':"' "!""o>, .. .r.1 J'l.:.-.~~~::t~'"""' ":'"--.t~~r,p:,t:.~ · .. '"".:"=rr,;;;..,~·~.;;::r:.:::::::w~.'!lfi.\'tn--:;; •~::rtut'~=-o,.:Will:. .. , ...,. , 
~ 
1 .. ,. J_ 
y-)l e:• \# .1.:·.~' ,:· __ y j t .. ; , 
_L __ 4 .1 .. 
D ~-· 
Q l_jl. 1 
~WI!'": . ..._....,~ ...... _.....-~--~u.-.~~-.;.X1r ... ... 
.. 
" ': tf ~ 
t, 
:~ 
.. r e 
, 
,.= .... \i 
.... _'- \J-V\ r (·') 
·- ~: ·f. ~ .. d . 
_,Q. 
q 
i-i 
~ 
~ 
·• 
., 
~ 
:, 
( 
' ·"" 
\ f 
~ \ . 
1 '• 
. ') 
. ~,,. ~.,, ,.., ,,., ,-,_.-_.,_".~'• -··'-"""'-''""'' ··~'"!''-''I..'"• '·'""' "' .-,. ::;·..<'. >'\::• ·.,:I' ... 'C:;:!· ;r:.l ~ ·" '''"'" - •·. ,,: nj .:.J.:" .,.,. "''-"' "' ":t l't<t ~"""'"'""'"- """""'''-'"·""•""'"''·="':;:.-,r• ~•,;..,·" "'-~ "'"' •""=,._.,...._""""'-"'·'-'">: .• 
0 ; . . 
:t28 ' 
FINAL TEST 
COLOR TEST 
Color each flower and leaf the color that is written 
in it. 
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FINAL TEST 
AUDITORY DISCRIMINATION 
Look at the picture in the square. Dr~w a circle 
around the letter that it begins with. 
, 
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FINAL TEST 
VISUAL DISCRIMINATION TEST 
Draw a circle arouad the wnrd that means the same as 
the picture. 
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FINAL TEST 
VISUAL DISCRIMINATION TEST 
Underline the word that means the same as the picture • 
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VOCABULARY LIST 
Words found in 
Pre-Primers 
We Look and See Primer 
We Work and Play Fun with Dick and Jane 
We Come and Go 
~ 
and black dog 
away bump ducks 
a birthday doll 
are boy 
~ 
at 
c eat 
ate 
come eggs 
all 
can 
animals f 
cars 
am funny 
cookies 
Father 
o cluck 
find 
Baby cat 
for 
big came 
family 
blue 
d fun 
boats 
Dick four 
bow-wow 
down farm 
but 
do fast 
barn 
did friends 

§. ~ that 
see work there 
something wants 
w.n 
Sally we 
where 
said will 
who . 
say went 
what 
saw wanted 
white 
sat with 
soon well 
so was 
I 
.. ~ 
Susan 
:t 
school 
yellow 
t you 
Tim yes 
to 
ch 
two 
chickens 
too 
children 
toys 
talk th 
tail the 
Tom this 
three 
u 
they 
up 
thank 
under 
VOCABULARY LIST 
Our New Friends (First Reader) 
~ Bunny everywhere 
after behind eating 
as brown 
f 
ask 
£. first 
II another color found 
any 
can't five 
apples 
could feet 
an 
coming from 
again 
called feed 
asked 
corn fell 
along 
food 
d 
Q fly 
day 
buy faster 
dinner 
Bill find 
don't 
basket fat 
door 
busy 
dear K back 
Dick's going 
Billy 
dark give 
bird 
book ~ 
green 
began 
gray 
Ellen 
be 
glad 
every 
bumped 
galloping 
-
h laugh Q. 
her let's old 
hurry looking once 
his outdoor 
m has of 
maybe 
head open 
man 
him over 
made I helped other 
making I 
how or 
II 
milk 
hill 
morning 
had .u. 
many Peter 
i may put 
.Jim merry-go-round Patty 
jumped Mrs. pennies 
just l.fr • pocket 
.Jane's met paint 
.Jill moo party 
II poky 
k Q 
know 
playing 
name 
push 
nest 
l. pushed 
Nancy 
lives 
next 
puppy 
let peep 
lost 
night 
nuts 
last 
nothing 
--
!: st Y. 
rain store us 
.. 
reads stop umbrella 
room story 
.Y: 
robins stopped 
round 
very 
1 valentine 
running 
time 
I, 
road i! take 
rooster wagon 
took 
walk 
§. town 
walked 
splash tree 
street 
way 
th were 
swish 
them worked 
sleep 
slower 
things wish 
then '\>rind 
some 
think wee 
surprise 
thought woman 
squirrel 
snow wh 
Sally's which 
sleepy when 
sang 
"Yihy 
:l. 
your 
+= yard -
